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Context

This document unpacks the five Focus Areas of the
Years 9 to 12 Curriculum Framework, which in itself
was developed using the principles of the Years 9 to
12 Education Framework. The goal of the Years 9 to
12 Education Framework is to improve the rates of
offendonce, retention, attainment and comp|efion for
Tasmanian students in Years 9 to 12. The Years 9 to
12 Education Framework principles of Access, Agency,
Excellence, Balance, Support and Achievement ensure

that all learners are able to form clear pathway choices
that are suited to their interests, needs and aspirations.

The Years 9 to 12 Curriculum Framework seeks to

engage a greater number of learners through innovative

approaches to course design and delivery.

Current State

For the past three decades, Tasmanian senior
secondary schools have largely selected from a VET/
academic dichotomy when designing and offering

learning programs for students. This has left a systemic

gap in curriculum provision for a significant cohort of
learners who are now required to complete Year 12
g 2

(Education Act, 2016).

The relative merits of this construct have been the
subject of much discussion and some significant policy
and legislative reforms over this period, culminating

in the ACER Review of Years 9 to 12 in Tasmania.
This report recommended that the curriculum be
reviewed and updated to become future-focused in
order to better meet the needs of Tasmanian students.
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Evidence Base For Change

To inform thinking and guide directions for change,
the Years 9 to 12 Project team has consulted widely.
The research has included, but is not limited to,

the Fo||owing sources:

- ACER Review of Years 9 to 12 in Tasmania: Final
Report (2016)

« Years 9 to 12 Project Workshops Report (2018)
+  The Alice Springs (Mparntwe) Declaration (2019)

+ Australian Curriculum, Assessment and Reporting

Au’rhori’ry (ACARA): The Australian Curriculum

«  All Australian education jurisdictions as well as a
range of Australian institutions considered to be
individual examples of best practice

«  Organisation for Economic Cooperation and

Development (OECD) Learning Framework 2030

« The United Nations Sustainable Development
Goals (SDGs)

+ A range of international jurisdicfions and institutions
considered to be individual exomp|es of best
practice including Ontario, Hong Kong, Singapore
and Switzerland

+  Prominent current academics wrifing on the future
shape of education such as Gonski, Masters, Reid

« Input from Dr. Peter Hill, critical friend for the Years
9 to 12 Project

«  Tasmania school |eoo|ers, teachers and students
across all sectors.
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https://www.education.tas.gov.au/about-us/projects/years-9-12-project/discussion-papers/
https://www.education.tas.gov.au/about-us/projects/years-9-12-project/discussion-papers/

Future State

The future-focused Years 9 to 12 Curriculum Framework
establishes five equo”y valued Focus Areas:

+ Discipline-based Study

+  Transdisciplinary Projects

« Professional Studies

+ Work-based Learning

«  Personal Futures

The Framework also highlights Valued practices

and concepts and Areas for consideration. This agile,
streamlined curriculum provides an inclusive and
equitable quality education and promotes lifelong
learning for all.

Valued practices and concepts

The Years 9 to 12 Curriculum Framework provides both
depth and breadth of curriculum provision options for
schools, suited to their cohort of learners and their
identified interests, needs and aspirations. The Australian
Curriculum General Capabilities and Cross-Curriculum
Priorities will inform the development of considered,
focused content as appropriate.

Areas for consideration

i) Years 9 to 12 Curriculum Framework

General Capabilities
Selected general capabilities can be taught alongside
content knowledge and understanding and reflected in
all aspects of course design including learning outcomes,
work requirements and assessment criteria.
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Cross-curriculum Priorities

Cross-curriculum priorifies provide regional, national
and global dimensions to enrich the curriculum
through the development of considered, focused

content that fits naturally within a subject, course or

Personal Futures

learning areas.
Learning that prepares.
students fo be independent
young adults capable of
leading healthy, fulfillng
ond bolonced lives, e

s
career and life planning,

Learning Areas learning to learn, health

and wellbeing strategies,
student directed inquiry,
driver education, financial
literacy, basic secand

Content knowledge, skils and understanding wil
be drawn from learning areas including English,
Mathematics, Science, Humanities and Socicl

Sciences, The Arts, Technologies, Health and Physical

Education, Languages and Mixed Field. language skills.

)

Student Agency

Customised curriculum support students fo make
informed, agile and appropriate subject/course choices.
Progressive assessment pracices allow students fo
accrue micro-credentials.

Vocational Learning WerkebasediLearring

Career education programs enable students fo
explore the world of work, identify career options and
pothways and buld career development skills

Learning that enables students to acquire
workplace skills through an accredited caurse
or nationally recognised training described
within an industry-developed fraining

(T package eg. VET qualifications, Australian
school-based apprenticeships, work readiness,
learning through internship

Local to Global Context

Courses prepare students for the future by ligning
with key local, national and global markets and
prioritising industries where Tasmania has a competitive
advantage, such as Antarctic and Southern Ocean,

creative industries, tourism, food and agri-business i %
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Learning that includes cantent, core
concepts and big ideas from the
discipline or sub-discipline enabling
deep knowledge and understanding of
the subject matter and the application
of what is learned e.g. Mathematics,
Physics, English, Psychology,
Geography, Ancient History, Visual
Arts, Languages

General Capabilities
Literacy, Numeracy, ICT,
Critical and Creative Thinking,
Personal and Social Capability,
Intercultural Understanding,

Ethical Understanding

Cross-curriculum Priorities
Aboriginal and Torres Strait Islander
Histories and Culture,
Asio and Australia’s

Engagement with Asio,

)

Sustainability

Pathways

Course types reflect o diversity of student interests
ond aspirations including academic, professional,

Discipline-based Study vocational and self-employment pathways.

Vertical Integration

Courses can be multi-levelled and accessed at any level
of study. Higher levels of study may be supported through
the University Connections ond High Achievers programs.
Level 4 can be expanded fo include courses from a range

of learning areas.

Transdisciplinary

Projects £
Eeing ot e e ;

strong discipline knowledge,

understanding and skills

in interdisciplinary and Modularisation
transdisciplinary ways, creating

Aewaltcones thioughithe A generic modular structure breaks courses info

interaction between the smaller units and allows for learning to be recognised
disciplines eg. Big History, data progressively. Modules can support transdisciplinary.
e It et projects. Credentiols can be allocated for the successful
e rehle e st snicd] completion of learning or acquisition of skills
tourism, Antarctic studies,

STEAM.

Micro-credentials

Progressive assessment practices allow students to accrue
micro-credentials or mini qulifications thot demonstrate
skills, knowledge, and/or experience in a given subject area
or capability. Different combinations can be collected o
develop an indvidualised portolio of achievement.

Professional Studies

Learning that allows students o Levels of Complexity
specialise in depth in o defined
professional context, requiring the
application of knowledge, skills and
understanding to create an innovative

Course levels identify the complexity of knowledge and
skill required by learners, appropriate fo their stage of
readiness. Course aims, learning outcomes, standards
SR ST e nd assessment methods are consistent across courses

design, journalism, forensic science,
sports leader, digital fobrication, navl
architecture, geo-spatial technologes,

robotics/mechatronics, education Pag g id
and care. PA

within a given level

New Course Incubation

New courses can be developed in collaboration with and
supported by project partners - UTAS, TasTAFE TASC,

G Skills Tasmania and Industry. Courses fo be reviewed
Catholic C Y after five years 1o determine ongoing sustainabilty.
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