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Teaching and Learning Supplement
MODERN HISTORY (HSM315117)

ADVICE TO TEACHERS

This document helps to describe the nature and sequence of teaching and learning necessary for students to
demonstrate achievement of course outcomes.

It suggests appropriate learning activities to enable students to develop the knowledge and skills identified in the
course outcome statements.

Tasks should provide a variety and the mix of tasks should reflect the fact that different types of tasks suit different
knowledge and skills, and different learning styles. It is important to note that tasks do not have to be lengthy to make
a decision about student demonstration of achievement of an outcome.

COURSE SPECIFIC ADVI CE

This Course Supplement for Modern History TASC level 3 must be read in conjunction with the Modern History
TASC level 3 course document.

It contains advice to assist teachers delivering the course and can be modified as required. This Course Supplement is
designed to support teachers new to or returning to teaching this course.

Modern History TASC level 3, enables learners to study the forces that have shaped today’s world and provides
them with a broader and deeper comprehension of the world in which they live. The focus is on the 20th Century
and 2 Ist Century from the end of World War | (1917/18) until 2010. Learners are encouraged to make connections
with the changing world to the present.

COURSE CONTENT

Section Title Indicative Times
Section A Modern Western Nations in the 20" Century 50 hours
Section B Modern Asian Nations in the 20" Century 50 hours
Section C Changing World Order 1945 - 2010 (Compulsory) 10 hours
Overview

Changing World Order 1945 - 2010 40 hours

(Learners select one topic)

All sections are compulsory.

One topic will be selected for study in Section A and one in Section B. The ‘Overview' in Section C is compulsory;
learners will select one topic from this section for a more in depth study i.e. Topic Cl| OR Topic C2 OR Topic C3
OR Topic C4.

The sequence in which sections A and B are delivered and assessed is not mandated. It is recommended that
sections are delivered sequentially.
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Learners will develop skills in:
Establishing historical significance

Ascribing historical significance involves applying evaluative judgments about the past. To establish the historical
significance of an event, an idea, an individual or a group, learners should use questions or criteria to construct an
evidence-based historical argument.

Using sources as evidence

Developing historical thinking requires learners to apply the historian’s method of interrogating and corroborating
primary and secondary sources so that they can be used as evidence when constructing historical inquiry.

Identifying continuity and change

Make judgments and construct arguments about the past through developing the ability to identify:
1 when change occurred or when historical contexts continued unchanged
T causes of change

1 patterns to make sense of the past: place events in chronological order; understand the sequence and order
of events as a process of change.

Analysing cause and consequence
Learners are required to identify:
1 chains of cause and consequence
T turning points and explore how and why things happened in the past

T causes of change including social, political, economic, short-term catalysts and long-term trends, and
immediate and underlying causes.

Exploring historical perspectives
Exploring historical perspectives requires learners to consider:
{ the mindsets of historical actors
1 the context that shaped the ways they saw and acted in the world

1 the identification and description of the viewpoints of witnesses to dramatic events who experienced the
consequences or lived with changes.

Examining ethical dimensions of history

As learners develop understanding of people in the past, their actions and their intended and unintended
consequences, they may begin to make ethical judgments about

9 the beliefs, values and attitudes of historical actors

1 exploring historical contexts; to avoid applying contemporary moral standards upon the actions of those in
the past

1 simplistic notions of labelling actions as right or wrong
Constructing historical arguments

Developing well-supported arguments as the culmination of historical inquiry.
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TEACHING AND LEARNING

Section A This section of the course focuses on the drivers of social, economic and political
change and the nature and impact of change on modern history in the period from

L\//I\/oedsf;:n 917 to 1953. This will include studies of modern political systems and ideologies
. and their manifestations in the modern history of some nations.

Nations of the

20" century Key political systems that will be studied in the context of the history of a chosen

nation in Section A may include democracy or totalitarianism or both.

In the study of Sections A and B, both democratic and totalitarian political systems
and at least ONE ideology will be studied.

ONE of the listed topics will be selected:
Topic |: United States of America, 1917 — 1945
Topic 2: Australia, 1918 — 1949
Topic 3: Germany, 1918 — 1945
Topic 4: Russia and the Soviet Union, 1917 — 1953.
Ideologies may include, for example:
1 socialism,
1 communism
9 fascism
9 liberalism
1 nationalism.
Specific learning outcomes for Section A are:

T identify and assess drivers of social, political and economic change, and
assess nature and impact of such changes in the modern history of some
nations

1 assess the significance of modern political systems and describe their
manifestations in the modern history of some nations.

9 assess the internal divisions and external threats in the development of modet
nations

Examples of learning activities
Learners:

1 create an ongoing glossary of the key terms and concepts that underpin an
understanding of modern political systems and ideologies in Section A and B

1 map and compare the geopolitical boundaries of Europe at the end of
World War One with the newly drawn boundaries after the peace treaties;
create a map of the geopolitical boundaries after World War Il. Compare
the two maps

1 research the biography of a leader of a political movement and compare
historical interpretations of this leader’s rise to prominence
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role play the positions of the key players at the Versailles Conference; the
role-play should be set in 1920 and dialogue should reflect and explain the
different perspectives of Britain, France, ltaly and the USA, and the reaction
of each country to the final treaty

complete a Venn diagram to show the similarities and differences between
two political systems; discuss the nature of the similarities and differences.
An alternative is to compare two political systems and/or ideologies in the
history of a selected country e.g. democracy and totalitarianism in the
modern history of Japan or Germany

create a visual organiser to illustrate the causes of World War Il from the
perspective of the nation chosen for study in Section A and/or B

complete a biography of a chosen individual who contributed significantly to
the course of history in the time frame of study for the chosen modern
nation

using an Internet crossword maker (e.g. Eclipse Crossword), make a
crossword of terms/concepts and definitions relating to the study of the
selected modern nation in Section A and/or B

construct a multimedia presentation that outlines characteristics of a
selected political system or ideology; or compares the characteristics of two
political systems and/or ideologies

create hypotheses using the 'think-pair-share' technique; learners construct
hypotheses relating to the investigation of a selected nation in Section A or
B

create historical inquiry questions using the ‘think-pair-share’ technique:
Historical questions may include: What were the consequences of post-
World War One reparations for Germany? How did the Bauhaus
movement influence cuttural change? Why did Mao Zedong introduce the
Great Leap Forward?! How did the anti-war movement change attitudes to
international involvement in the Vietnam War? Who significantly
contributed to changing attitudes towards Australian immigration policy?

prepare an oral response (tutorial presentation; PowerPoint presentation;
drama, literature or poetry reading) for the country selected for study in
Section A, focusing on a single/range of political, social or economic
developments in the era of study

invite an historian, for example, from UTas or a curator to visit the school
to talk about the nature of the historical record in the modern history of
chosen nations

individually, research and present definitions, explanations and examples of
the key ideologies that characterised the interwar and World War |l period;
share findings, and formulate three historical questions about the ideologies
and their impact, for example: ‘What elements of Nazism indicate that a
Nazi regime of the 1930s would have little regard for the human rights of
minorities? or ‘What three aspects of daily life for ordinary people would
be different for people living in the USA and the USSR during the 1920s?

develop an inquiry hypothesis such as: “The League of Nations was a flawed
idea and had little chance of success’; individually, consult a range of primary
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and secondary sources and present findings in the form of a written or oral
report, or a PowerPoint presentation

prepare an argumentative essay on the causes of World War Il in response
to a question developed by the class for investigation; a range of primary

and secondari sources should be used to suii)ort the investigation; example




