DEPARTMENT OF
EDUCATION

ledriners Fivst
edrhers Tirst

BUILDING INCLUSIVE PRACTICE IN SCHOOLS

. Tasmanian
Department of Education Government



(7]
=
<
=
i
(a]
Zz
0
=
<
&
=
o
o)
o

Respectful Schools Respectful Behaviour

Publication Details

Department of Education

GPO Box 169

HOBART TAS 7000

web: www.education.tas.gov.au

Published: December 2016 (Updated January 2020)

© 2016 State of Tasmania (Department of Education)

With the exception of logos, trade mark protected and other third-party
material as indicated this content is licensed under the Creative Commons
Attribution 4.0 International (CC-BY4.0) licence. To view a copy of this
licence, visit http://creativecommons.org/licenses/by/4.0/.

This content is released under a Creative Commons Attribution 4.0
International Licence (CC-BY 4.0) so that it can be shared and adapted
openly, as long as attribution is given. You are free to use this content so
long as you attribute the State of Tasmania (Department of Education).

The Creative Commons licence does not apply to the State of Tasmania
logo and material owned by third parties that has been reproduced with
permission. Permission will need to be obtained from third parties to re-use
their material.

For the latest version of this document and additional support
materials go to: www.education.tas.gov.au/intranet/




Respectful Schools Respectful Behaviour iji

Contents

Introduction

|
Commonly used terms and definitions 3
Supporting initiatives and frameworks 4
Curriculum and pedagogy 6
School Leadership (Whole School Environment) 9
Building inclusive practice in schools 12
Leading a whole-school approach 12
Leading staff 12
Working with families and the broader community 13
Student agency 13
Positive education, mental health and wellbeing |4
Professional practice 16
Positive mental health and wellbeing 16
Respectful student behaviour 18
Social and emotional learning 19
Valuing diversity 21
Family and community partnership 22
Learning Cultures and Practice 24
Professional practice 26
Student-centred planning 26
Behaviours of concern 27
Intentional teaching 28 §
Student engagement and retention 29 §
Modelling behaviour 3] @
Duty of care and professional accountability 33

Analysising and discussing student information 34




(%]
=
z
w
=
4
o
(0]

iv

Respectful Schools Respectful Behaviour

Supporting All Learners

Trauma-informed practice

Student support services

Individualised learning

Professional practice
Collaborative support
De-escalation response planning
Respectful relationships
Bullying
Cyber safety
Respectful use of digital technologies
Lesbian, Gay, Bi-sexual, Transgender and Intersex (LGBTI)
Young Carers
Harassment and discrimination
Violence and aggressive behaviour
Suspected family violence
Suspected child abuse and neglect

Youth suicide postvention
Bibliography

Useful Links and Resources

Practical Resources to support Respectful Schools

Appendices

Appendix | — De-escalation response plan (DRP) example
Appendix 2 — De-escalation response plan (DRP) template
Appendix 3 — Dok risk management plan example
Appendix 4 — Dok risk management plan template

Appendix 5 — Autism Spectrum PBS template

35

38
38
40
4|

4|

%)
44
46
48
49
52
54
55
56
57
59
60

6l

62
64

65

65
66
67
71
75



Respectful Schools Respectful Behaviour |

Respectful Schools Respectful Behaviour
BUILDING INCLUSIVE PRACTICE IN SCHOOLS

: Respectful Schools Respectful Behaviour supports
IntrOdUCtlon learning communities from the early years to
The 2018-2021 Department of Education Year 12 to build respectful, safe and inclusive
Strategic Plan, Learners First: Every Learner; Every learning environments where all learners
Day provides us with a shared commitment are given the opportunities to develop the
to inspire and support all learners to succeed knowledge and skills to equip them to succeed
as connected, resilient, creative and curious as connected, resilient, creative and curious
thinkers. This vision is underpinned by our values thinkers. It provides practical information about:
of, Respect, Aspiration, Courage and Growth. By « developing and implementing whole school,
valuing positive and respectful relationships, classroom, group and individual approaches
learners achieve growth and powerful to respectful behaviour and relationships

connections. ,
* school and classroom best practice

This edition of Respectful Schools Respectful « supporting individual need
Behaviour has evolved from its original form to
ensure the ongoing provision of an essential, up
to date resource for school leaders to support all
learners in all school communities.

* wellbeing

* supporting students impacted by trauma
to learn

* dealing with inappropriate behaviour

This resource supports the Guide for Inclusive and relationships

Practice. The Guide outlines leadership actions
and provides examples of evidence to support
schools to continuously improve inclusive
practices to ensure all students learn, contribute
and participate meaningfully in all aspects of the
life of the school.

This resource also reflects national and state
frameworks which are recommended resources
for further information:

National School Improvement Tool

Guide for Inclusive Practice

2018-2021 Child and Student Wellbeing Strategy

Australian Professional Standards for Teachers

National Quality Standard

x
m
(%]
o
m
0
-
-
(=
-
7]
0
I
]
(©]
-
%]
=
m
(%]
)
m
9]
-
m
Cc
[
o
m
a5
>
3
°]
C
x

Good Teaching Guides



https://publicdocumentcentre.education.tas.gov.au/Documents/DoE-Strategic-Plan-2018-2021.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/DoE-Strategic-Plan-2018-2021.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/DoE-Strategic-Plan-2018-2021.pdf
https://tasedu.sharepoint.com/:w:/r/sites/intranet/_layouts/15/Doc.aspx?sourcedoc=%7Bb22df9f6-8b32-40c8-9cb4-9848d1b05fe1%7D&action=default&mobileredirect=true
https://tasedu.sharepoint.com/:w:/r/sites/intranet/_layouts/15/Doc.aspx?sourcedoc=%7Bb22df9f6-8b32-40c8-9cb4-9848d1b05fe1%7D&action=default&mobileredirect=true
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Department of Education values

Our Values represent what is at the heart of our Department,
they reflect what we stand for, guide our decision making and

underpin all aspects of our work.
COVRAGE

Leadership and values alignment are critical elements of our
values-driven culture. Reflecting on how our values guide our
behaviour in the context of Respectful Schools Respectful Behaviour helps to build consistency in our practices and
build our capability to lead and act with Values.

Our Respectful Schools Respectful Behaviour practice is guided by our Values when:
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Respect : COVRAGE GROWTH

» We are open to » We build trust » We are open to » We embrace
listening to diverse and relationships new, diverse, and the richness of

voices and ideas . different thinking our communities
» We are purposeful in

» We engage with our practice » We try something new  » We make
our communities , in our school connections with other
» We contextualise experts. FesoUrces
» We build supportive and embed » We respond perts, resor
. . - . and organisations
relationships Departmental policies and act during a
by understanding ‘what critical incident » We align our work to

» Weare inclusive does this mean for us?’
' We have difficult

» We lead improvement conversations

P

¥

» We respect identity

» We keep the wellbeing
of others at the centre

T

» We engage all students = » We implement
in learning evidence-informed
» We manage our best practice

own wellbeing » We support every

individual »

¥

We have the courage
to personally grow and

» We have a welcoming develop

environment

» We encourage and
develop student voice

Y

the strategic plan and
school improvement
framework

We take a whole
school approach

We make
commitments,
improvements, and
celebrate success

We build an inclusive,
safe and supportive
school culture.




Commonly used terms
and definitions

EDUCATION SETTINGS

Education Settings broadly refers to all
educational services and includes: Child and
Family Centres, Launching into Learning
programs, primary, combined, secondary and
senior secondary schools as well as Trade
Training Centres and Libraries Tasmania.

CURRICULUM

There are four key curriculum frameworks
utilised in Tasmanian government schools from
Kindergarten to Year 12. These are:

* Belonging, Being and Becoming: The Early Years
Learning Framework K — Year 2

e Australian Curriculum F —Year |10

e 9 — 12 Curriculum Framework, which informs
the development of TASC courses

e Australian Qualifications Framework, which
underpins VET units

The Learners First Systematic Curriculum Delivery:
A guide for school leaders guides systematic
delivery of the Australian Curriculum, although
advice on planning processes can be utilised
across all curriculum frameworks.

Respectful Schools Respectful Behaviour

LEADERS

Leaders refers to any person who formally or
informally is leading within a learning setting. It is
not necessarily role specific or tied to positions
of responsibility, however there is recognition
that certain positions attract more leadership
responsibilities than others. This could include:
Principals, Assistant Principals, Advanced Skills
Teachers, Literacy Coaches, Support Teachers as
well as Highly Accomplished and Lead Teachers.

FAMILY

Family is used throughout this resource in the
broadest sense. This includes people who are
related through kindred or marriage; de facto
partnerships, as well as adoption and fostering
relationships; sibling and extended family. In this
way it includes all primary and other caregivers
involved in the lives of learners.
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https://tasedu.sharepoint.com/sites/intranet/Teacher%20Learning%20Centre%20Library/Systematic%20Curriculum%20Delivery.pdf
https://tasedu.sharepoint.com/sites/intranet/Teacher%20Learning%20Centre%20Library/Systematic%20Curriculum%20Delivery.pdf
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Supporting initiatives and frameworks

NATIONAL SCHOOL IMPROVEMENT TOOL

The National School Improvement Tool brings together findings from international research into the practice
of highly effective schools and school leaders. The table below represents how the Respectful Schools
Respectful Behaviour resources are reflected across the domains of the Tool.
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Positive education, mental health
and wellbeing

Respectful student behaviour

Social and emotional learning

Valuing diversity

Family and community partnerships

Student-centred planning
Behaviours of concern

Student engagement and retention

Intentional teaching

Modelling behaviour

Duty of care and professional accountability

Analysing and discussing student information

Young carers

Collaborative support

De-escalation and response planning

Respectful relationships

Bullying

Cybersafety

Respectful use of digital technologies

Harassment and discrimination

Lesbian, Gay, Bi-sexual, Transgender and
Intersex (LGBTI)

Violence and aggressive behaviour

Suspected family violence

Youth suicide postvention

Suspected child abuse and neglect


https://research.acer.edu.au/cgi/viewcontent.cgi?article=1019&context=tll_misc

“Education has the power to transform lives.

It supports young people to realise their potential
by providing skills they need to participate in

the economy and in society, and contributing to
every aspect of their wellbeing. Education plays
a vital role in promoting the intellectual, physical,
social, emotional, moral, spiritual and aesthetic
development and wellbeing of young Australians,
and in ensuring the nation’s ongoing economic
prosperity and social cohesion.”

(Alice Springs (Mparntwe) Education
Declaration, 2019, p. 2)

The Alice Springs (Mparntwe) Education
Declaration (2019) sets the education goals for
young Australians, that:

Goal I: The Australian education schooling
promotes excellence and equity

Goal 2: All young Australians become confident
and creative individuals, successful lifelong
learners, and active and informed members of
the community

EDUCATION ACT 2016

The Act provides schools with an up-to-date
legal framework that better supports the high
quality teaching and learning in Tasmania’s
schools, focused on supporting attendance,
engagement, retention and attainment of
Tasmania’s students.

RESPECTFUL
RELATIONSHIPS EDUCATION:

Respectful relationships education supports the
development of attributes that assist everyone

in maintaining healthy and fulfilling lives. These
cultures enable confident and creative individuals
to connect with and contribute to an optimistic
and meaningful future.

Respectful Schools Respectful Behaviour

DISABILITY STANDARDS FOR
EDUCATION (DSE) ONLINE MODULES

» DSE modules are available on the NCCD
website https://www.nccd.edu.au/

» All DoE staff must meet their obligations
as set out in the legislation of the Disability
Discrimination Act (DDA) and the Disability
Standards for Education (DSE)

* The DSE modules have been written to
inform/remind staff of their obligations

* The modules have been written for Early
Childhood, Primary, Junior Secondary,
Senior Secondary, Educational Leaders and
Education Assistants

* There are five key components of the DSE
and these are covered over six- eight lessons
for each area.

* The lessons are grouped into part
Part | — Core content: Understanding standards

Part 2 — Different aspects of a student’s
educational experience

Each lesson takes approximately 30 minutes

Whilst not mandated, it is important staff are
aware of their obligations and the modules are

a useful resource and it is recommended schools
provide time for staff to complete these modules.
Schools can determine the number and frequency
of these modules.
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https://uploadstorage.blob.core.windows.net/public-assets/education-au/melbdec/ED19-0230%20-%20SCH%20-%20Alice%20Springs%20(Mparntwe)%20Education%20Declaration_ACC.pdf
https://uploadstorage.blob.core.windows.net/public-assets/education-au/melbdec/ED19-0230%20-%20SCH%20-%20Alice%20Springs%20(Mparntwe)%20Education%20Declaration_ACC.pdf
https://www.legislation.tas.gov.au/view/html/inforce/current/act-2016-051
https://respectfulrelationships.education.tas.gov.au/about/
https://www.nccd.edu.au/
https://www.nccd.edu.au/
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Curriculum and
pedagogy

A well-developed curriculum and quality
pedagogy equips learners with the knowledge,
understanding, skills and values to demonstrate
respectful behaviour and relationships. The
following national and state initiatives

and frameworks are essential respectful skills
and capabilities.

2018-2021 Department of Education
Strategic Plan

The 2018—2021 Department of Education
Strategic Plan, Learners First: Every Learner, Every
Day (Strategic Plan) drives the commitment of
the Department through our goals of:

* Access, Participation and Engagement
— Everyone is participating and engaged in
learning and able to pursue life opportunities

Early Learning- From birth to 8 years of
age, children are confident, involved learners
and effective communicators

Wellbeing — Learners are safe, feel
supported and are able to flourish, so they
can engage in learning

Literacy and Numeracy — Learners have
the skills and confidence in Literacy and
Numeracy to successfully participate in
learning, life and work.

Belonging, Being & Becoming — The
Early Years Learning Framework
for Australia

The Early Years Learning Framework for Austrdlia is
the required national framework from birth
to age five.

The Framework conveys the highest
expectations for all children’s learning from
birth to five years and through the transitions
to school. It communicates these expectations
through the following five Learning Outcomes:

* Children have a strong sense of identity
Children are connected with and contribute
to their world

* Children have a strong sense of wellbeing
e Children are confident and involved learners
» Children are effective communicators

The Framework is designed to inspire
conversations, improve communication and
provide a common language about young
children’s learning among children themselves,
their families, the broader community, early
childhood educators and other professionals.

Australian Curriculum

The Australian Curriculum is the required
curriculum from Prep (Foundation) to Year 10.
The Australian Curriculum sets the expectations
for what all young Australians should be taught
and centres on improving the quality, equity and
transparency of Australia’s education system.

The Australian Curriculum:

* sets high expectations that considers
individual learning needs

* acknowledges students’ strengths, interests,
goals and needs

* develops a broad set of knowledge, skills,
behaviours and dispositions.

Senior Secondary Education — TASC

The Office of Tasmanian Assessment,
Standards and Certification (TASC) issues the
Qualifications Certificate (QC). It shows all

the qualifications (TASC accredited courses,
VET competencies and qualifications, and TASC
recognised courses) a person has achieved.

Vocational Education and Training

Vocational Education and Training

(VET) covers the provision of education, training
and assessment activities leading to accredited
outcomes offered by registered training
organisations. It:

* ensures that learning is practical, hands-on
with an industry/trade focus

* provides accredited courses from Certificate |
to advanced Diploma level.

National School Improvement Tool

The National School Improvement Tool brings
together findings from international research
into the practices of highly effective schools

and school leaders. The Tool supports school-
wide conversations - including with families,
schools governing bodies, local communities and
students themselves- about aspects of current
practice, areas for improvement and evidence
that progress is being made.


https://publicdocumentcentre.education.tas.gov.au/Documents/DoE-Strategic-Plan-2018-2021.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/DoE-Strategic-Plan-2018-2021.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/DoE-Strategic-Plan-2018-2021.pdf
https://www.education.gov.au/early-years-learning-framework-0
https://www.australiancurriculum.edu.au/
https://www.tasc.tas.gov.au/
https://www.tasc.tas.gov.au/
https://research.acer.edu.au/cgi/viewcontent.cgi?article=1019&context=tll_misc
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Australian Professional Standards
for Teachers

The Australian Professional Standards for
Teachers are public statements of what
constitutes professional practice. The Standards
represent a national commitment to achieving
the highest level of teacher quality so each young
Australian can gain the best possible education.
The Standards are grouped into three domains
of teaching: Professional Knowledge, Professional
Practice and Professional Engagement.

The Australian Professional Standard for
Principals provides a framework for what
Principals should know, understand and do to
succeed as a Principal or school leader.

The United Nations Convention on the
Rights of the Child 1990

The Convention on the Rights of the Child requires
that children and young people are protected
from all forms of physical or mental violence,
injury or abuse. It recognises that education of
children and young people should be focused on
enabling them to reach their full potential, and to
develop respect for human rights and diversity.

-

Respectful Schools Respectful Behaviour

The United Nations Convention on the
Rights of the Persons with Disabilities 2006

The purpose of the Convention is to promote,
protect and ensure the full and equal enjoyment
of all human rights and freedoms by people with
disability. It also upholds respecting the dignity
of people with disability, as for all members of
society.

The Disability Discrimination Act 1992
(Commonwealth)

The Act protects people with disability from
being discriminated against and promotes equal
rights, equal opportunity and equal access. It
helps individuals and organisations understand
their rights and responsibilities in relation to
people with disability.

The Disability Standards for Education
2005 (Commonwealth)

The Standards clarify the obligations of education
and training providers. They seek to ensure that

students with disability can access and participate
in education on the same basis as other students.

Anti-discrimination Act 1998 (Tasmania)

Under this Act it is against the law to discriminate
in education and training on the basis of a
particular characteristic such as age, race, sex

or disability.
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8 Respectful Schools Respectful Behaviour

RESPECTFUL SCHOOLS THROUGH INCLUSIVE PRACTICE

Together we will inspire and support all learners
to succeed as connected, resilient, creative and
curious thinkers.

The following key documents work together to
provide layers of resources for school leaders,
teachers and support staff:

Audience: leaders and teachers

Purpose: guide whole school

approaches to respectful

behaviours and relationships
Audience: leaders and inclusive practice

Purpose: sit alongside the NSIT
to support schools to inquire
into their inclusive practices.
Schools can consider and a0
document evidences they have
of inclusive practices and use the —

guide to prioritise and plan the
improvement actions.

Respectful Schools
Respectful Behaviour

A Guide for RSRB
Inclusive
Practice

through

Inclusive
Practice

Good
Teaching
Guides

Audience: leaders/senior staff

OLEARNERSFIRST

GOOD
TEACHING

Purpose: build knowledge and
understanding of the impacts of
trauma on learning, and develop
classroom and whole school
strategies to guide trauma
informed practice.




SCHOOL LEADERSHIP (WHOLE SCHOOL ENVIRONMENT)
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School Leadership

(Whole School Environment)

Our Strategic Plan, with a strong school
improvement agenda, continues to drive change
as we build, grow and support respectful schools.
When we work together and create a culture of
inclusive, respectful behaviour and relationships
we provide certainty to staff, students, families
and the broader school community.

Leaders collaboratively guide whole school
approaches within their school improvement
inquiry cycles so that our students are
participating and engaged in learning.

Leaders guide their staff to ensure that practices
are aligned to our values within a whole

school approach to respectful behaviour and
relationships.

The Department's Respectful Relationships
Education teaching and learning resources align
curriculum and professional learning with whole
school implementation processes.

A whole school approach to respectful behaviour
and relationships is about working together to
build positive, inclusive learning environments
and a culture of respect based on responsibility,
integrity and accountability.

PROFESSIONAL SELF-CARE AND
PROTECTIVE BEHAVIOURS

Professional self-care and protective behaviours
keep us physically and mentally healthy.

The 2018-2021 Department of Education
Strategic Plan, Learners First: Every Learner, Every
Day sets a wellbeing goal that learners are safe,
feel supported and able to flourish so they can
engage in learning.

The Principal Wellbeing Action Plan identifies
twelve new actions and seven key initiatives to
address Principal wellbeing.

The Staff Wellbeing Framework is currently being
drafted and will be released in 2020.

School Leaders:

* promote a motivated workforce through
high-quality professional learning

* promote and participate in whole of agency
health and wellbeing initiatives

* build a culture of mutual respect and trust
that allow schools to focus on teaching
and learning

* manage work health and safety and have
a good risk management process in place
for everyone

* develop a strong feedback culture that fosters
shared understanding and decision making

* coach and mentor staff with targeted
support to foster their professional growth
and development

capitalise on staff performance and
development frameworks to further
strengthen growth and development

equip leadership teams with the skills to
manage continuous improvement

develop partnerships and connections across
staff that focus on wellbeing and safety

ensure all staff are familiar with and
understand their legal and professional
obligations under the State Service Code of
Conduct, the Conduct in the Workplace Policy
and the Protective Practices for Staff in their
Interactions with Students Policy

ensure staff are familiar with and understand
the support available to them in times of
stress and crisis

sensitively support staff who are dealing with
family violence issues

provide access to leave and support
resources outlined in the Departmental
Family Violence Workplace Arrangements
and Support for Managers resource packages


https://respectfulrelationships.education.tas.gov.au/about/
https://respectfulrelationships.education.tas.gov.au/about/
https://publicdocumentcentre.education.tas.gov.au/Documents/Principal-Wellbeing-Action-Plan-2019-2021.pdf

Teachers:

model the behaviours and relationships
required to support an inclusive and
respectful school culture

are strategic and purposeful in their use of
reflection processes

form positive professional networks to
strengthen practice and manage their
work proactively

take responsibility for their own health
and wellbeing

have multiple strategies to manage difficult or
stressful situations

support and foster understanding of the
health and wellbeing needs of their students
and colleagues

plan opportunities to facilitate work/
life balance

develop meaningful partnerships that support
emotional and social learning outcomes

appropriately monitor, record and report on
behaviour interventions and targeted support

know where to go to and from whom to
access support when required

Healthy@Work

Healthy@Work provides information, resources
and professional development ideas for
promoting staff mental health and wellbeing.
This includes:

* improve physical activity

* improve nutrition

* improve mental health

Respectful Schools Respectful Behaviour I

PROTECTIVE PRACTICES FOR STAFF
IN THEIR INTERACTIONS WITH
STUDENTS POLICY

Protective Practices for Staff in their Interactions
with Students policy provides advice to staff
on the establishment of positive, caring and
respectful relationships.

It focuses on duty of care and professional
boundaries and the emotional and physical
wellbeing of students and employees in school
and online environments.

EMPLOYEE ASSISTANCE
PROGRAM (EAP)

Converge International provides you (and
members of your immediate family) with an
Employee Assistance Program to help you deal
with challenges, concerns or issues that may

be affecting you at work or at home. This is a
confidential, free counselling service (for up to
4 sessions per issue), for a variety of short-term
personal or work issues.

The Converge International intake team can be
contacted by phone on 1300 OUR EAP, or 1300
687 327 or by email at:
eap@convergeintl.com.au

The service is available from 8:00am — 6:00pm
Monday to Friday. An after-hours service is

also available.
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https://tasedu.sharepoint.com/sites/HumanResources/SitePages/Healthy@Work.aspx
https://tasedu.sharepoint.com/sites/intranet/Document%20Centre/Protective-Practices-for-Staff-in-their-interactions-with-students.pdf
https://tasedu.sharepoint.com/sites/intranet/Document%20Centre/Protective-Practices-for-Staff-in-their-interactions-with-students.pdf
https://tasedu.sharepoint.com/sites/HumanResources/SitePages/Employee-Assistance-Program.aspx
mailto:eap%40convergeintl.com.au%20?subject=
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Building inclusive
practice in schools

The Department of Education's commitment to
inclusive education ensures students of all social,
cultural, family and community backgrounds,

all identities and all abilities are welcomed and
supported to learn and participate meaningfully
in all aspects of school life.

Inclusive schools ask:

* "How do we successfully include
all students?”

* “How do we know we are inclusive of
all students?”

* “Have we provided the appropriate support
and adjustments for all students?"”

* "Have we accessed the supports we need to
help us to do this?”

The National School Improvement Tool (NSIT)
enables schools to review where they are on
their improvement journeys, to set goals and
design strategies for improvement, and to
monitor and demonstrate school improvement
over time. Each of the nine inter-related
‘domains’ of the Tool provides illustrations

of inclusive practices that are at the core of
effective schools.

The Guide for Inclusive Practice has been
developed to sit alongside the NSIT and provides
elaborations against each of the domains. It has
been written to support schools to inquire into
their inclusive practices. Schools can consider
and document evidences they have of inclusive
practices and to use the guide to prioritise and
plan improvement actions.

LEADING A WHOLE SCHOOL
APPROACH

While leadership teams, staff, students

and families have a shared responsibility

for developing a whole school approach to
respectful behaviour and relationships, it is the
principal who sets the tone for the school. Their
leadership is crucial for success.

A leader will:

* collect and analyse data to identify what is
being addressed and areas for improvement

* use improvement profiles and student data
including academic performance, absences,
suspensions and relocation to better
understand their context

* share school audit data and establish
collective goals and priorities

establish and maintain a communication plan,
communicating regularly with families

* adhere to Departmental policies, procedures
and guidelines in relation to safety, wellbeing
and behaviour

* ensure use of SSS to document student
support: including Learning Plans, needs,
strategies and communications with parents

establish sysems for collecting and analysing
data as an ongoing process

allocate budgets and provide resources
to support respectful behaviour systems
and processes

* embed processes for continual review of
practice and plans for improvement

LEADING STAFF

School leaders work closely with their staff

to ensure supportive practices, common
expectations and consistency across the school.
They maintain structures and supports for staff
by establishing inclusive learning environments,
behaviour supports and appropriate resourcing.
They model professional behaviour and
responsive, inclusive language.

A leader will:

* take a critically reflective stance evaluating
their school position in relation to promoting
diversity, positive relationships and welfare for
students and staff

encourage the active participation of all
school community members in developing
and maintaining an inclusive, safe school
community where diversity is valued

» commit to developing an inclusive school
through a whole-school, evidence-
based approach

* use professional learning opportunities each
year to revisit respectful behaviour processes,
reflect upon student data and communicate
expectations to staff

ensure that staff are aware of legislative,
Departmental and school-based
requirements, policies and processes.

This includes the Departmental Code of
Conduct, school leadership structures, roles
and responsibilities

ensure that potential trouble spots and
unstructured times are supervised

* communicate day-to-day student behavioural
issues directly to staff

include respectful behaviour in induction
processes for all new staff

identify the strengths and areas for growth
of individual staff members and address
them through:


https://research.acer.edu.au/cgi/viewcontent.cgi?article=1019&context=tll_misc
https://tasedu.sharepoint.com/:w:/r/sites/intranet/_layouts/15/Doc.aspx?sourcedoc=%7Bb22df9f6-8b32-40c8-9cb4-9848d1b05fe1%7D&action=default&mobileredirect=true

- PDP discussions
- collaborative team processes
- targeted professional learning
- peer mentoring

- strategic support

WORKING WITH FAMILIES AND THE
BROADER COMMUNITY

Good leaders maintain effective relationships
based on trust, common goals and expectations
with families and communities to support
student wellbeing and learning. They engage with
families, their School Association and relevant
community organisations. They communicate
effectively, are open to new ideas and are
responsive to what they hear.

A leader will:

* maintain professional and respectful
interactions with parents with a focus on
building trust and positive relationships

understand the need for privacy and maintain
confidentiality at all times

hold regular meetings with the School
Association and seek input regarding whole
school approaches to respectful behaviour
and relationships

engage with families when making decisions
that will impact them

communicate whole school approaches to
respectful behaviour and relationships to
families of new and prospective students

establish clear processes for contacting
parents when there are concerns about
their child's behaviour including identifying
staff members as the point of contact for
extreme behaviours

invite and encourage sharing by families to
understand family issues that may impact
on their child's behaviour and interactions
at school

ensure that student contact information is up
to date and accessible

establish contact and maintain relationships
with emergency services, other government
agencies and non-government organisations.

STUDENT AGENCY

School leaders interact with students in positive
ways establishing high expectations for behaviour.
They model professional, respectful behaviour
and responsive, inclusive language in all their
communications. They understand that students
who are engaged with their learning, are more
likely to achieve success. Positive relationships
are critical to supporting students to have
agency over their learning, reach their potential

Respectful Schools Respectful Behaviour

and strive for personal growth. They support
learners to feel safe, respected and connected.
A leader will:

* reflect on and use the Student Wellbeing
Survey data to inform school wide planning

be consistent and fair when working with
students and ensure consequences align
with behaviour

celebrate student success both through
everyday interactions and in formal ways
including school assemblies and meetings
with students

* give students a voice by enabling:
- student decision making
- peer mentoring

- student ownership

actively encourage and support student
leadership programmes such as:

- Student Councils
- Peer Support
- Sports Captains (leaders)

* ensure every student feels safe and included
at school

* be an active listener and maintain
confidentiality when students discuss
their problems

GUIDELINES FOR
INCLUSIVE LANGUAGE

Inclusive language is free from words, phrases
or tones that reflect prejudiced, stereotyped
or discriminatory views of particular people
or groups. It is also language that doesn’t
deliberately or inadvertently exclude people
from being seen as part of a group.

Inclusive language sets the tone for a positive and
respectful school environment.

SAFE HOMES, FAMILIES COMMUNITIES

The Respectful Relationships Education package
has been developed for early learning settings
and schools as part of a larger strategy to
assist in promoting positive and respectful
relationships, free of violence and victimisation.

The teaching and learning resources take into
account the key messages about violence and
effective whole school approaches in the context
of inclusive learning experiences.
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https://publicdocumentcentre.education.tas.gov.au/Documents/Guidelines-for-Inclusive-Language.pdf
https://respectfulrelationships.education.tas.gov.au/about/
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Positive education,
mental health and
wellbeing

EVIDENCE-BASED MODELS FOR A
WHOLE SCHOOL APPROACH

There are many ways to enact a whole

school approach to respectful behaviour and
relationships. Once school priorities have been
identified, a range of supportive practices and
programs are available to schools depending

on their contexts. Comprehensive recording of
information in the Student Support System (SSS)
underpins a whole school approach to respectful
behaviour and relationships.

Two models widely used in Tasmanian
government schools that support a school’s
work include:

I. School-Wide Positive Behaviour support
(SWPBS)

2.Restorative Practices

|. School-Wide Positive Behaviour
Support (SWPBS)

SWPBS is a framework which supports the
social and academic learning of all students.

[t is a decision-making framework that guides
selection, integration, and implementation of the
best evidence-based academic and behavioural
practices for improving learning and behaviour
outcomes for all students.

SWPBS emphasises four
integrated elements:

a. data for decision making

b. measurable outcomes supported and
evaluated using data

c. practices informed by evidence that
outcomes are achievable

d.systems that efficiently and effectively
support implementation of these practices.
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SWPBS is based on a three-tiered prevention
model that requires all students to receive
support at the universal or primary level. If the
behaviour of some students is not responsive,
more intensive behavioural support is provided
in the form of a group contingency (selected or
secondary tier) or a highly individualised plan
(intensive or tertiary tier).

Tertiary Prevention:

/—9 Individualised Systems

for Students with High-Risk

Secondary Prevention:

Specialised Group
Systems for Students
with At-Risk Behaviour

Primary Prevention:

School/Classroom-Wide
Systems for All Students,
Staff and Settings

The outcomes associated with
implementing SWPBS

Schools that implement SWPBS have teaching
and learning environments that:

* maximise academic engagement and
achievement for all students

* are more engaging, responsive
and productive

* set high academic and behavioural
expectations and positively address
classroom management

* understand student need and target support
for those who require additional assistance

* are respectful and inclusive.

Respectful teaching and learning environments
that focus on positive behavioural expectations
empower students to:

* respect themselves, respect others, and
respect property
* be safe, be responsible, be respectful

* respect relationships and
respect responsibilities

handle challenging situations constructively


http://SWPBS

2. Restorative Practice

The most profound learning occurs when
there is a healthy relationship between teacher
and student. The Restorative Practice process
assists teachers, students and families to build,
maintain and restore relationships using a ‘no
blame’ approach. It also helps build capacity

to enable students to self-regulate behaviour
and contributes to the improvement of
learning outcomes.

Students with communication difficulties

may need support to engage in Restorative
conversations in a meaningful way. When using
Restorative Practices, consider each student’s
receptive and expressive language capabilities
and whether the process should be adjusted to
accommodate their communication difference.

Further advice can be found in: N. Burnett
and M. Thorsburne (2015) Restorative Practice
and Special Needs: A Practical Guide to Working
Restoratively with Young People. Great Britain:
Jessica Kingsley Publishers.

The Restorative Practice process places emphasis
on the following underpinning elements:

I. The Practice Domain

explores the belief in, and practice of,
explicit teaching

2. The Fair Process

creates a ‘fertile ground’ where staff,
students, families, and community share a
common understanding

3. Example Restorative Questions:

Note that these questions are to be used
with careful consideration for a student’s
stage of development and state of readiness.
They should be used only when students
are regulated and ready to engage in the
restorative process.

What happened?

What were you thinking? What are you
thinking now?

Who has been hurt or is sad because of what
you have done?

What do you need to do to make things right?
What will you do differently next time?

4. The Theory of Affects

examines theory underlying practice with
regard to emotions, mood and the power
dynamics of interpersonal communication.

Respectful Schools Respectful Behaviour 15

5. Explicit Practice

establishes learning environments where
students feel safe and are respectful, engaged
and proactive learners

When teachers, students and families have an
understanding of these elements, there is a
greater capacity to engage, develop relationships,
repair harm, reflect and measure current
practice and improve learning outcomes.

The Restorative Practice framework provides an
opportunity for schools to:

I. align their practice with our values

2. establish learning environments where
students feel safe, valued and included

3. support respectful, engaged and
proactive learners

4. promote explicit teaching of behaviour
and expectations

5. develop and maintain healthy relationships

6. use data to support need and
target resources.

STRENGTHS BASED APPROACH -
POSITIVE EDUCATION

The strength-based approach is an approach to
people that views situations realistically and looks
for opportunities to complement and support
existing strengths and capacities as opposed

to focusing on, and staying with, the problem

or concern. The problem and the person

as separate; however the problem is never
minimised.

Strengths can be defined as a child's intellectual,
physical and interpersonal skills, capacities,
dispositions, interests and motivations.

A growing body of research and evidence has
shown support for the strength-based approach
that encourages educators to:

* understand that children’s learning is dynamic,
complex and holistic

¢ understand that children demonstrate their
learning in different ways

* start with what's present- not what's absent-
and focus on what works for the child.

DIFFERENCE DIFFERENTLY

Explore diversity with this free online interactive
resource. Aligned to the Australian Curriculum
Difference Differently offers modules in English,
History, Geography and Civics and Citizenship
for students in Years 3 — 0.
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https://www.restorativepractices.org.au/
https://www.education.vic.gov.au/documents/childhood/professionals/learning/strengthbappr.pdf
http://www.differencedifferently.edu.au/
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Professional Practice

Positive mental health and wellbeing

There is an increasing understanding of

the importance of mental health and the
preventative practices we can put in place to
strengthen resilience. Positive mental health
ensures we are better able to cope with difficult
times — it builds resilience, optimism and self-
esteem.

“Research shows that high levels of mental
health are associated with increased learning,
creativity and productivity, more pro-social
behaviour and positive social relationships,
and with improved physical health and life
expectancy”

(http://www.beyondblue.org.au/thefacts/what-is-
mental-health)

Positive mental health assists in the enjoyment
of life, the environment and people around us;
to be creative, learn, take risks and enjoy new
things. The Child and Student Wellbeing Strategy
recognises the importance of mental health
and wellbeing.

School Leaders:

understand that positive mental health and
wellbeing can co-exist with mental ill-health

implement whole school approaches
to positive and holistic mental health
and wellbeing

draw from evidence-informed strategies
that promote positive mental health and
wellbeing, including digital applications
and programs

establish effective partnerships with
community sector services and agencies to
promote positive mental health and wellbeing

collaborate with staff, students and the
wider community to develop a common
language in relations to positive mental health
and wellbeing

provide professional learning opportunities
for staff to deepen their understanding of
positive mental health and wellbeing

have effective risk-management and support
strategies in place

» work closely with students and families who
are experiencing difficulty and provide them
with referral pathways when needed.

Teachers:

* understand that positive mental health
is critical to student learning and building
personal resilience

» work from a proactive and respectful
framework such as the Respectful
Relationships package and the Australian
Curriculum Health and Physical Education
personal, social and community health strand

* provide evidence-informed learning
opportunities that build awareness of positive
mental health, self-concept, self-esteem
and resilience

* use common language to build an
understanding of positive mental health and
to minimise the use of language that may
discriminate or increase stigma

* communicate with parents and careers
regarding the mental health and wellbeing
of students

inform students about the use of online
applications about mental health, identifying
and sharing evidence-informed programs

ensure students’ wellbeing and safety by
fostering a culture of inclusivity, respect
and equity.

BE YOU

Be You aims to transfer Australia’s approach to
supporting children’s and young people's mental
health in learning services and schools.

Be You empowers educators with helping them
to develop valuable mental health skills and
knowledge, while also providing an effective
model for implementing a whole-learning
community approach to mental health and
wellbeing.

Be You is a national framework that provides
educators and leaders with a structure for both
Professional Learning, and the actions with
which early learning services and schools can
take to implement a whole learning community
approach to children and young people’s mental
health and wellbeing.


https://www.beyondblue.org.au/the-facts/what-is-mental-health
https://www.beyondblue.org.au/the-facts/what-is-mental-health
http://Child and Student Wellbeing Strategy
https://beyou.edu.au/
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Child and Student Wellbeing

Child and student wellbeing refers to a state where learners feel loved and safe; have access to material basics;
have their physical, mental and emotional needs met; are learning and participating; and have a positive sense of
culture and identity.

Being loved and safe

Learners have positive relationships and connections with others, feel safe in their
learning environments, and are resilient to withstand life's challenges.

Having material basics

Learners have materials to access and fully participate in education, and the resources
to function well and actively engage.

Being healthy

Learners have their physical, developmental, psychosocial and mental health needs
met, with resources provided to support their growth.

Learning

Learners are supported to be curious, creative and empowered life-long learners.

Participating

Learners are able to have a voice with their views taken into account and are involved
in decision-making that affects them and their learning.

Having a positive sense of culture and identity

Learners have a positive sense of identity and belonging, and are optimistic about their
future and success in learning.

17
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Professional Practice
Respectful student behaviour
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Promoting positive student behaviour and
responding appropriately to unacceptable
student behaviour supports a school to maintain
a safe and supportive learning environment.
Schools use a range of approaches to support
and promote safe and respectful student
behaviour when responding to unacceptable
student behaviour schools use restorative
practices and principles and consider the impact
of any behavioural response on student learning.

The Respectful Student Behaviour Policy sets out
behavioural expectations that support wellbeing
and behaviour so all learners can succeed.

This policy outlines the responsibility of all
staff to:

Provide safe and inclusive learning
environments (including both indoor and
outdoor spaces).

provide opportunities for staff, students
and the community to develop clear
understandings about respectful behaviour

establish and communicate clear routines,
procedures and behaviours that create a
positive school culture

collect and review data about incidents and
frequency of inappropriate behaviour to
inform future planning

have well-documented procedures in
place to address incidents that require
external monitoring

Teachers:

* intentionally teach behavioural expectations
* develop an holistic view of each learner
* empower students to meet expectations

* promote students’ chances of

2. Explicitly model and promote socially academic success
accepﬁable.and rgspon5|b|e valugs and ) * develop mutually respectful relationships
behaviour, including through social media with families

3. Participate in whole school approaches to .

learner wellbeing and behaviour support

The Harmful Sexual Behaviour flowchart
supports educators when responding to
incidents or concerns of harmful sexual
behaviour by a child or young person.

School Leaders:

.

.

lead the implementation and ongoing
development of the whole school approach
to respectful behaviour and relationships

engage the school community in working
together for student outcomes

maintain student data and records in the
Student Support System (SSS)

use self-reflection tools to make informed
judgements about what is going well and to
identify gaps

collaborate with staff, students and the wider
community to develop a common language in
relation to behavioural expectations

identify school personnel with defined
responsibility to support staff to promote and
support respectful behaviour and relationships

communicate clearly the roles, responsibilities
and actions that support the implementation
of common approaches

effectively communicate teaching
and learning outcomes through clear
classroom expectations

engage learners using quality pedagogy to
maintain a classroom that is physically and
emotionally safe

use a range of strategies to acknowledge
positive respectful behaviour

respond rather than react to behaviours
of concern

use visual and verbal cues to communicate
when behaviour is inappropriate

coach students to understand typical
responses to inappropriate behaviour

tailor strategies to manage individual
student behaviour

record and report incidents in line with
school and system priorities

regularly check SSS and edi for updated
student information

are proactive in defusing conflict

interact in ways that show clear separation of
the student from their behaviour

work with support staff to develop
strategies to manage challenging behaviour
and disengagement

work with specialist support staff to
build their own capacity in relation to
respectful behaviour


https://tasedu.sharepoint.com/sites/intranet/Document%20Centre/Respectful-Student-Behaviour-Policy.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/Children%20with%20harmful%20sexual%20behaviours%20flowchart%20FINAL.PDF
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Professional Practice
Social and emotional learning

Social and emotional learning enables the
development of appropriate behaviours,
protocols and actions.

Social and emotional learning enables the
development of skills and knowledge for safe,
responsible and respectful ways of being.

Social and emotional learning helps students
develop self-awareness and self-control and take
responsibility for their own behaviour.

School Leaders:

* establish, model and promote our values and
agreed expectations

focus on student and staff wellbeing and
safety to enhance learning

build learning opportunities to enhance
student understanding of social and
emotional learning through curriculum

and programmes such as: Respectful
Relationships, the Australian Curriculum —
Personal and Social Capability and Health and
Physical Education; The Early Years Learning
Framework — Outcome 3: Children become
strong in their social and emotional wellbeing
* ensure processes are in place to monitor and

respond to students requiring additional and
targeted support

have effective processes in place to support
students and families in need or in time
of crisis

* provide ongoing follow up and support for
optimal teaching and learning

build staff capacity to deliver high quality
social-emotional learning using evidence-
based resources (BeYou)

work collaboratively with specialist staff to
support student learning

.

have effective risk-prevention and
management processes in place

prioritise the provision for teaching personal
safety and protective behaviours in the school
improvement process

3

support staff in taking care of their
personal wellbeing

* value the connectedness and collaborative
capabilities of students, staff and the broader
school community

Teachers:

model respectful behaviour and relationships
in and out of the classroom

create positive and respectful classroom
environments that are safe and facilitate
learning success

understand that student engagement
is impacted by learners’ social and
emotional states

explicitly plan for and teach social and
emotional learning drawing from the
Respectful Relationships resources and the
Australian Curriculum general capabilities

create a classroom where students can take
risks, try new things, make mistakes and

try again

explicitly teach strategies that support
respectful behaviour and acknowledge
diversity

provide opportunities for students to develop
collaborative skills

meaningfully acknowledge the positive things
a learner says and does

acknowledge students who consistently
behave in safe, responsible and

respectful ways

have some low-key strategies for students
who find positive acknowledgement difficult

support colleagues through team
planning and teaching, peer coaching and
peer feedback
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https://beyou.edu.au/
https://respectfulrelationships.education.tas.gov.au/teaching-and-learning/
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/
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Professional Practice

Valuing diversity

Valuing diversity:

* is celebrating difference and learning from
and with one another with an appreciation
for the varying strengths and needs of
each individual.

* is about ongoing improvement to address the

gaps and barriers for students and families
who are or may be marginalised.

enables all students and families to have the
right to have successful learning opportunities
in environments that are inclusive, safe

and supportive.

School Leaders:

are aware of their own values and beliefs and
how these impact on decisions and actions

facilitate processes that enable all staff to
connect with their own values and beliefs and
the implications they have for valuing diversity

embrace diversity and different perspective
taking amongst students, staff, families and
the learning community

establish opportunities for effective
communication with diverse families, including
interpreters and outreach services

are culturally responsive and recognise that
families and individuals have different world
views that may be connected to background,
language, family structure and social or
cultural identity

assist teachers in the development of cultural
competence and support teachers to develop
classroom practices which are founded on
strengthening relationships

develop learning setting policies and
processes that support the participation of
all students

ensure differentiated teaching and learning
programs are designed, implemented and
regularly reviewed to meet the diverse needs
of learners

collaborate with relevant support staff
and services to access appropriate advice
and support

continually explore new approaches to
engage and support learners

identify key personnel with responsibility for
supporting all staff to maintain a respectful

Respectful Schools Respectful Behaviour

and inclusive learning environment

* enable professional learning that improves the
educational outcomes of all learners

regularly monitor and address the physical
and affective environments to eliminate areas
where exclusion can occur

ensure all staff are familiar with and
understand the legal requirements that
mandate appropriate and fair treatment of
all learners

Teachers:

* are culturally knowledgeable and sensitive,
and respect diversity in the classroom

* select resources that portray diverse
individuals and families as well as men and
women outside of gender stereotypes

» work to ensure all students engage and
experience success in learning

* take responsibility to provide meaningful
learning programmes which take into account
student diversity

* promote excellence and equity by explicitly
acknowledging specific student achievement

strategically utilise students’ differences as
opportunities for learning

acknowledge students’ previous experiences
that impact on their learning

* are familiar with and utilise the Australian
Curriculum general capabilities, in
particular the Personal and Social
Capabilities, Ethical Understanding and
Intercultural Understanding

differentiate the curriculum to address
individual student learning needs

structure learning activities to build on the
interests, strengths and goals of each student

work collaboratively with families, and
support staff to provide meaningful, flexible
and responsive learning opportunities

practice culturally responsive pedagogy,
recognising that students have differing
backgrounds, language, family structures and
social or cultural identities

assist students in the development of
cultural competence

establish opportunities for effective
communication with diverse families, including
interpreters and outreach

21
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Professional Practice

Family and community partnership

“Families are the first educators of their children
and they continue to influence their children’s’
learning and development during the school
years and long afterwards. Schools have an
important responsibility in helping to nurture
and teach future generations and families trust
schools to provide educational foundations for
their children’s future.”

There are many examples of models, programs
and practices that develop positive family and
community partnerships. The Family Partnership
Model was introduced to the Department in
2016 to foster positive partnerships between
families and schools. At the heart of the
program is recognising and valuing the inherent
knowledge and expertise of all families. The
model supports learning settings to form
trusting parent partnerships using highly effective
communication skills and an evidence-based
model of helping. This practice then builds on
families’ competencies to support decision
making for empowerment.

School Leaders:

are aware of their values and beliefs and how
these influence their interactions with others

understand that collaborative relationships
across the learning setting and local
community are the basis for collectively
achieving positive learning outcomes

for students

value the diversity of families in the
community and understand their preferred
ways of interacting

work to increase the degree to which families
feel welcomed, informed, listened to and
valued by nurturing connections with parents,
carers and families

partner with their School Association, parent
groups and the broader community to
create successful collaborations for improved
student outcomes

invite students, parents, carers and families
to co-develop Learning Plans with students
as necessary

* provide consistent messages about safety and
wellbeing to parents, carers, families and the
wider community

work closely with parents, carers and families
who are experiencing difficulty to facilitate
access to support assistance

work closely with other agencies in relation
to students under guardianship and
custody orders

work closely with families and children
experiencing domestic violence

Teachers:

e are aware of their values and beliefs and how
these influence their interactions with others

are considerate and courteous, and
model respectful language and behaviour
with families

* communicate openly and take a no-blame
approach when raising concerns

value and respect families as their child's first
and most important teacher

build trusting relationships with families and
provide multiple opportunities for meaningful
contact between home and school

ask families to share their child’s strengths and
interests to inform their own understanding

involve families in planning and decision
making about their child's learning

provide opportunities for families to
participate in learning activities

.

provide meaningful feedback to families to
ensure the safety, health and wellbeing of
all students

report regularly to families with empathy,
honesty and objectivity regarding
student progress

understand and work within regulatory
requirements to support vulnerable students
and students under guardianship and
custody orders


https://publicdocumentcentre.education.tas.gov.au/Documents/FPM%20Disability%20Services_Brochure_FINAL%20-%20Accessible.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/FPM%20Disability%20Services_Brochure_FINAL%20-%20Accessible.pdf
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Respectful Schools Respectful Behaviour

Learning Cultures and Practice

School Leaders develop and support teaching
that maximises impact on student learning
outcomes and wellbeing. They have a clear
understanding of the endorsed curriculum
frameworks and associated curriculum

activities. From these frameworks they set

high expectations for all students, confident

in the knowledge that all students are capable
learners. They build positive cultures of challenge
and support and make careful collaborative
planning a reality. From this platform they
continuously review the effectiveness of learning
by monitoring data, setting goals and making
changes as needed.

These leaders operate from an aspirational and
strengths-based perspective; inspiring learners to
do go beyond preconceived notions of what they
can achieve. They build constructive connections
with others, harnessing expertise that helps drive
increased enthusiasm and improved impact on
learning. They encourage and support active
student engagement and representation in the
life of the school.

Positive respectful behaviour and relationships
are modelled, explicitly taught and reinforced
throughout all learning experiences. As for
academic achievement, School Leaders and
teachers set high standards of behaviour and
attendance.

All staff have key responsibility for the whole
school approach to respectful behaviour and
relationships in all learning environments and
shared spaces. This includes libraries, canteens,
assembly halls and the playground.

[t encompasses:

* regular class time

* specialist classrooms

* extra-curricular lesson times
* small group work

parent help programmes

flexible learning
* extension activities
e excursions

* work placement

[t involves:

* leaders

* teachers

* support and administration staff

* relief, part-time and itinerant teachers

* families and the broader school community

There is a shared responsibility to ensure
everyone is familiar with the routines and
procedures of the learning setting and that age
appropriate and context sensitive strategies are
in place.

ACROSS THE SCHOOL

* set high expectations for themselves and
others whatever their role and wherever they
are in the school

.

ensure every student is the responsibility
of every teacher and every member of the
school community is responsible for the
safety and wellbeing of all.

* are familiar with the policies, systems and
processes that support respectful behaviour
and relationships

are positive and consistent in all interactions
with students, families and other staff

AS A CLASSROOM TEACHER

* plan and implement well-structured
programmes and lesson sequences that
engage students and promote learning

model school expectations of ‘being
organised and ready to learn’ by having the
classroom set up and ready to go before
students arrive

set clear classroom expectations, plan ways
to acknowledge appropriate behaviour

and relationships and apply responses for
inappropriate behaviour.

* co-construct expectations and support
strategies with the students

* maintain routines and procedures in the
classroom that provide opportunities for
students to practise positive respectful
behaviours and relationships

move around the learning space to
connect and engage with each student as
individual learners
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use voice and eye contact to interact EACH STUDENT IS AN INDIVIDUAL

ith o
with students Teachers treat learners as individuals. A whole

school approach to respectful behaviour and
relationships supports the diversity of all learners
and puts into action strategies that ensure the
student is always at the centre of the learning

adjust communication to suit different
contexts

offer positive directions e.g. ‘walk’ or ‘stay
with me’ rather than ‘don’t run!’

give brief rule reminders; use the common
language of our values, whole school
expectations or social prompt language e.g.
‘don’t take the bait’

maintain a ratio of at least four positive
interactions to every corrective one

provide timely, effective and appropriate
feedback to students so that students have
clarity about their learning and next steps

* provide opportunities for students to put the
feedback into action

ACTIVE SUPERVISION

Active supervision is building positive
relationships and developing a culture of shared
and supportive practice towards the health,
wellbeing, inclusion and safety of students.

Active supervision is used to promote positive
interactions and reduce the frequency of
behaviours of concern.

Active supervision is about ensuring professional
and legal obligations related to duty of care
are met.

programme. As a classroom teacher:

plan differentiated learning from endorsed
curriculum that allow every student to have
success with learning

explicitly teach social skills and model
appropriate behaviours and relationships

activate and embed student voice in
learning programmes

ask students to identify which social situations
are difficult for them. What would they like
to focus on?

collect data that tracks which students have
received acknowledgements and put into
place strategies to ensure that all students are
able to achieve success

monitor patterns of behaviour detrimental
to learning including lateness, absences and
inappropriate social interactions.

employ helping partnerships and support
interventions to enable improvements in
behaviours and relationships
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Professional Practice
Student-centred planning
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Student-centred planning works best with
student voice and provides an opportunity to
work proactively and respectfully with families.

Student-centred planning equips staff with
increased understanding of learners as
individuals and facilitates planning engaging
learning experiences.

Student-centred planning harnesses the
expertise of key adults who know the learner
well. It enables teachers to explore innovative
approaches which focus on the strengths,
interests and goals of the learner.

School Leaders:

* take into account the diversity of the school
community to ensure everyone is recognised
and valued

* develop school-wide systems and practices
that promote equity

* identify students requiring LPs and ensure
that they are developed in collaboration with
students, families

* ensure and mobilise resources to support
personalised learning, taking into account
specific educational adjustments

* develop meaningful learning opportunities
that meet students’ individual learning needs
and pathways

identify students who require targeted
supports and ensure staff capacity in
practicing differentiated teaching and learning

collaborate with key stakeholders to ensure
optimal support for learning is provided

review levels of access, participation and
achievement across the school

identify data trends to inform future
support priorities as part of school
improvement planning

ensure staff are familiar with and meet the
legal and professional obligations that support
student health, safety and wellbeing

Teachers:

* know their students well and have
interactions with them to support
their learning

identify and resource students who may
require educational adjustments specifically
related to their social interactions at school

partner with students and families to develop
each learner’s agency

where needed collaboratively establish,
maintain and review LPs

team up with specialist staff to plan
interventions and additional supports

differentiate curriculum, instruction and the
physical environment to support positive
learner outcomes

monitor student engagement and learning to
inform planning using SARIS and edi.

provide opportunities for students to reflect
on their own learning

understand and work within relevant
legislation, policies and guidelines

STUDENT SUPPORT SYSTEM (SSS)

The Student Support System (SSS) is an
electronic database where student information

is recorded. This includes information such as
attendance, contacts with parents and guardians,
observations, professional reports and learning
plans. Information in SSS is available to all staff

in the Tasmanian government school that the
student is enrolled in. The comprehensive use of
SSS provides the evidence to support individual
students and informs the whole school approach.



https://studentsupport.education.tas.gov.au/

Professional Practice

Behaviours of concern

Teachers give students positive guidance and
encouragement towards acceptable behaviours.
They show respectful communication,
appropriate behaviours, know their students,
and how they learn, and work towards building
collaborative learning communities. Through

a whole school approach, teachers activate
differentiated practice and put in place support
measures alongside behavioural expectations.
They know how to respond accordingly rather
than reacting in ways that perpetuate or
reinforce inappropriate behaviour.

Teachers:

* know the student and their capacity

* at the appropriate time and with
supports where necessary, ask the key
restorative questions:

- What happened?

- How did it happen?

- What part did you play in it?

- How were you affected?

- How were others affected?

- What do you need to do to make it right?
- How can we repair the harm?

keep a record of the behaviour noting what
happened before the behaviour escalated,
e.g. what happened earlier in the day; what
happened immediately before

use SSS to collect behavioural data to track
trends and develop preventative approaches
that reduce behaviours of concern

edi reports are also useful for
understanding behaviour.

Respectful Schools Respectful Behaviour 27

RESPECTFUL SCHOOLS SUPPORT TEAM

RSST can provide advice, direction and support
at a whole school level. This could include:

» Establishing and maintaining an inclusive,
respectful culture

* Positive behaviour support

e Student engagement (Tier | and 2)

* Trauma informed practice

» Student support structures and processes

RSST can also provide advice, direction and
support at an individual level. This could include:

*  Observations and recommendations
(behavioural, educational adjustments,
learning plans)

» Collaborative team involvement and planning

e “At the shoulder support”

COUNTERING VIOLENT EXTREMISM

Carefully constructed learning environments
that prioritise inclusion, engagement, resilience
and positive health and wellbeing support young
people to understand issues related to violence,
crime, substance misuse and sexual exploitation.

Radicalisation towards violent extremism can
have far reaching impact. In partnership with
families, communities and other agencies, schools
have an important role to play in prevention and
early intervention.

School leadership teams and professional
support staff identify potential risks and
necessary supports including specialist service
agencies and providers. In instances of possible
radicalisation towards countering violent extremism
the referral pathway is available.
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https://documentcentre.education.tas.gov.au/Documents/Countering-Violent-Extremism-Referral-Pathway.pdf
https://documentcentre.education.tas.gov.au/Documents/Countering-Violent-Extremism-Referral-Pathway.pdf
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Professional Practice
Intentional teaching

Intentional teaching is about being thoughtful Teachers:

and purposeful about everyday events as rich
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learning opportunities.

Intentional teaching of values and expectations
in well planned ways from a strengths

pe
be

rspective reinforces students' sense of
longing as well respected members of their

learning communities.

School Leaders:

promote student wellbeing and enhances
a student’s capacity to engage with their
learning through intentional teaching of
respectful relationships

have a planned focus for respectful behaviour,
and social and emotional learning

actively support the whole school community
to develop and put into action values of
respect, tolerance and positive relationships

ensure all staff have a deep understanding
of the curriculum framework elements such
as the practices of the Early Years Learning
Framework, the general capabilities of the
Australian Curriculum and Years |1 and 12
curriculum offerings

provide opportunities for staff to acquire an
understanding of differentiated learning and
the need to make curriculum adjustments to
meet the needs of all students

look for opportunities across the school
environment to promote positive interactions
and respectful behaviour and relationships

strategically communicate the school
improvement plan with the whole
school community

strategically implement programs and
projects that support intentional social and
emotional learning

ensure that there is a consistent whole
school approach to the intentional teaching
of positive, respectful behaviour and
relationships

create structures for staff to develop and
share explicit teaching strategies

ensure that all staff understand their duty
of care and legal obligations around specific
inappropriate behaviours

* recognise and support student agency

3

that enables learners to be increasingly
independent in their learning

plan collaboratively for a whole school
approach to respectful behaviour aligned to
students’ needs and school priorities

facilitate environments in which every child
has the opportunity to experience success
with their learning

know when to interpret inappropriate
behaviours as communication of learning and
other needs.

incorporate the Respectful Relationships
learning sequence and the Australian
Curriculum general capabilities into their
planning, pedagogy and practice

plan and deliver differentiated learning
opportunities that appropriately challenge
and support students

capitalise on opportunities to teach positive
behaviour in meaningful, real-life situations

include opportunities to explicitly teach about
protective behaviours and help seeking,
including bullying and cybersafety

use ICT as an engaging tool to empower
students to achieve their learning needs

use student voice to identify behaviour issues
that are of concern and use opportunities for
shared discussion

INTENTIONAL TEACHING IS
THOUGHTFUL, INFORMED
AND DELIBERATE

“Involves educators being deliberate, purposeful
and thoughtful in their decisions and action.
Intentional teaching is the opposite of teaching by
rote or continuing with traditions simply because
things have ‘always’ been done that way.”

Early Years Learning Framework, p 15



Professional Practice

Respectful Schools Respectful Behaviour

Student engagement and retention

Learning opportunities need to engage students’
socially, emotionally, and cognitively for them to
be successful learners. Engagement is directly
influenced by several critical factors including:
positive and strong connections to staff, essential
wrap around supports to enable students to
access meaningful learning opportunities they are
invested in and enabling students to be engaged
with the community.

The Student Engagement Guidelines (due to be
released early 2020) are designed to be used as
a tool to both audit and guide the work you are
doing in student engagement within your school.
[t should be used in conjunction with the Guide
for Inclusive Practice.

Student engagement is visible when students are
motivated, curious and clear about what they're
learning and why.

Student engagement occurs when we are able to
tap into student strengths, interests, needs and
consider their learning preferences.

Student engagement means that learning
is personalised, purposeful, empowering
and enjoyable.

Flexible, responsive learning provision enables
students to remain connected with school giving
a sense of belonging and wellbeing. Flexible
provision facilitates engagement in personalised
learning when mainstream provision isn't, at this
time, successful.

Flexible provision provides an engaging and
relevant individualised learning pathway linking to
potential career and study options.

Professional practice that engages and retains
students involves schools delivering a continuum
of supports, strategies and programs that

range from universal provision for all students,
through to flexible re-engagement provision
that is responsive to the strengths and needs of
individual students.

Responsive learning ensures all learners are
engaged in positive, productive and supported
lifelong learning experiences.

Student Engagement

Student engagement includes three interrelated
components: cognitive, behavioural and
emotional engagement.

* cognitive engagement relates to a learner’s
investment in learning and is reflected in their
intrinsic motivation and self-regulation.

Academic

attention

Extracurricular persistence Social

school and

community
activities

behavioural engagement refers to learners’
participation in learning through attention,
effort and persistence. This is inclusive of
academic, social and extracurricular school
and community activities. It is reflected in
their attendance and adhering to behavioural
expectations.

emotional engagement encompasses
students’ emotional reactions in the
classroom and in the school community. It is
reflected in the relationships they have with
their peers and teachers and their sense

of belonging and connectedness, curiosity
and interest

Student disengagement from education is when
one or more of the above three engagement
domains becomes compromised for a student.
Students are at risk of disengagement from
education when they experience barriers
through life circumstances, school experiences
and/or behaviours interfere with any or all of
these components.
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https://tasedu.sharepoint.com/:w:/r/sites/intranet/_layouts/15/Doc.aspx?sourcedoc=%7Bb22df9f6-8b32-40c8-9cb4-9848d1b05fe1%7D&action=default&mobileredirect=true
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School Leaders:

3

.

.

understand and are able to facilitate the
development of sound and engaging
pedagogy and classroom practice amongst
their staff

build staff capacity using a strengths-
based approach

are genuinely interested in the personal lives
of students and their families to promote
learning success

develop strong purposeful relationships
across the learning community

co-create a whole school shared vision for
student engagement

have a clear plan for school improvement
and student support and regularly track
student progress

provide appropriate opportunities for
student voice to be authentically involved in
whole school decision making

regularly visit classrooms, engage with
students and display genuine interest
in and knowledge of teaching and
learning programmes

facilitate programmes that engage students in
innovative and supported learning

develop a shared vision for eLearning and the
role it has in staff and student learning

actively foster the growth of networks
with other schools, agencies and groups to
support teaching and learning

meet their obligations in regards to reporting
and evaluating progress against the school

improvement plan

build inclusive and responsive school settings
where early intervention is a priority

understand the continuum of

supports and strategies that precede
individualised provision

are accountable for all learning provisions
connected to their schools

ensure that LPs are in place for students with
an individualised learning provision

ensure families are involved in the
development of LPs and decisions around
learning provisions for their child

target resources, including human resources
to facilitate individualised learning provision
and the necessary interventions

identify and resource key staff with
responsibility for the oversight of student
support provisions

ensure key stakeholders regularly and
collaboratively plan, monitor and review all
learning opportunities for students

* build knowledge and capacity in learning
provision within individualised programmes
amongst all staff

* ensure appropriate risk-management
processes are in place and teachers are
aware of and comply with their legal and
professional obligations

* meet formal reporting obligations with our
department and other agencies

Teachers:

know that all students are capable learners
and work from a strengths-based approach

find out about students’ interests, strengths,
aspirations and needs, and what has
successfully supported their learning in

the past

use this information to connect with,
motivate and provide learning experiences
that engage and promote learning success

consider students’ preferred ways of learning
and provide differentiated opportunities for
learning

facilitate collaborative decision with students,
provide opportunities for student voice to
be heard whilst taking into account students’
best interests

have a wide range of identified strategies to
connect with and motivate students

.

enable students to persist and persevere with
their learning despite challenges and setbacks

use the curriculum expertly through
pedagogies that provide learning
opportunities for all students

incorporate el.earning strategies to enhance
the learning of students

ensure that all students are able to make
progress in their learning and are clear about
their learning pathway

involve students, families and the wider
community to support teaching and learning

PROCEDURES FOR PLANNING OFF-
CAMPUS ACTIVITIES

The Procedures for Planning Off-campus Activities
provides staff with the procedures for planning
off-campus activities. These requirements apply
to all off-campus activities and must be adhered
to all by all Dok staff.


https://documentcentre.education.tas.gov.au/Documents/Procedures-for-Planning-Off-Campus-Activities.PDF

Professional Practice
Modelling behaviour

Modelling respectful behaviour reinforces our
expectations about how we interact with one
another to the whole school community.

Modelling is a highly effective way to
help students learn appropriate and
respectful behaviour.

Modelling respectful behaviour sets the scene for
safe, calm and focused learning environments.

School Leaders:

clearly communicate high expectations for
learning and behaviour

demonstrate respectful behaviour and
relationships through their interactions with
staff, students, parents, carers, and families
and the wider school community

foster shared understanding of prompt,

clear and consistent ways of behaving and
address behaviours and relationships that are
incongruent with our values

know and appropriately select from a range
of initiatives that promote positive behaviour

ensure everyone is familiar with, and works
towards, our Department of Education values

provide opportunities for staff to learn from
each other and refine their practices through
quality professional learning

monitor staff and student behaviour
consistently in a range of forums and

Respectful Schools Respectful Behaviour 3|

Teachers:

model inviting, welcoming and inclusive verbal
and non-verbal behaviours

develop class expectations with students that
align with the whole school vision and our
Department of Education values

construct environments that are
responsive, collaborative and support
cooperative learning

develop a repertoire of strategies that
explicitly teach the respectful behaviours they
want to promote

model inclusive language that is free from
words, phrases or tones that deliberately or
inadvertently exclude people

employ a range of routines and procedures
that support safe, inclusive and respectful
teaching and learning

are attentive, consistent, purposeful and
trustful in their interactions to support
student learning

have visible prompts that remind students of
agreements and boundaries
clearly communicate behavioural

expectations and procedures for dealing with
conflict to both students and their parents

Conduct in the Workplace

Conduct in the Workplace guides staff behaviour
and interactions on the basis of responsibility,
integrity and accountability.

It highlights staff responsibilities conferred by
legislation, industrial awards and agreements,
government directives and departmental policies
and practices.

promptly address behavioural issues that are
of concern

consistently give positive, meaningful feedback
when desired behaviours are being displayed

communicate behaviour expectations to the
school community and reinforce them during
parent and community interactions

ensure that all staff understand their legal and
professional obligations and take responsibility
for their conduct and actions

make sound judgements that display empathy,
genuine caring and consideration for
people’s circumstances
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https://publicdocumentcentre.education.tas.gov.au/Pages/results.aspx?k=conduct%20in%20the%20workplace
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LEARNING CULTURES AND PRACTICE




Professional Practice

Respectful Schools Respectful Behaviour

Duty of care and professional accountability

Professional accountability is built on strong,
measurable, formal performance and
improvement frameworks.

Professional accountability requires regular
monitoring and evaluation through performance
development and improvement plans.

Professional accountability maintains high
expectations that promote a culture of
continuous improvement.

School Leaders:

lead whole school improvement, innovation
and change

set a lively culture of professional inquiry, goal
setting, reflection and review

set expectations around curriculum planning,
teaching and assessing related to scope
and sequence

clearly communicate the high expectations
around student equity and excellence

provide regular and constructive feedback
on teachers' professional practice

through informal and formal performance
development processes

develop and implement processes that enable
staff to work together to deepen professional
knowledge and practice

effectively utilise the skills and expertise of
professional support staff services to build
collective capacity

work with their staff to embed effective
teaching and learning practices into
the classroom

ensure that all staff understand their legal
and professional obligations around duty of
care and take responsibility for their conduct
and actions

actively create meaningful partnerships
with the wider community to build a whole
school approach to respectful behaviour
and relationships

Teachers:

have high expectations of their students

know that all students are capable learners

use curriculum frameworks flexibly to enable
personalise learning options for students

use effective pedagogy to explicitly and
responsively teach and assess

« focus on teaching strategies to improve
students’ personal and social capabilities

differentiate the curriculum to support
students’ preferred ways of learning and
match their specific needs

* use formative assessment practices and
effective feedback as tools to improve
student learning

* make evidence-based summative assessments
and report accurately to parents

value and appreciate diversity and draw

on the expertise of professional support
staff to develop well-informed teaching and
wellbeing strategies

* use ICT and 2Ist Century pedagogies

appropriately to engage students for
improved learning outcomes

regularly collect and review student
data to inform classroom planning and
adjust programmes to support individual
learning goals

find ways to increasingly connect with and
engage students, families and the wider
community

DUTY OF CARE FOR STUDENTS ON
DEPARTMENTAL EDUCATIONAL SITES

The Duty of Care for Students on Departmental
Educational Sites procedure provides guidance to
principals, managers, teachers and non-teaching
staff on their duties and obligations to students'
safety.

33
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https://documentcentre.education.tas.gov.au/Documents/Duty-of-Care-for-Students-on-Departmental-Educational-Sites-Procedure.pdf
https://documentcentre.education.tas.gov.au/Documents/Duty-of-Care-for-Students-on-Departmental-Educational-Sites-Procedure.pdf
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Professional Practice
Analysing and discussing student information

Analysing and discussing student information
enables staff to develop responsive opportunities * ensure confidentiality of student information
for students to develop the skills and and data

understandings that they need.

and processes

* ensure staff understand their responsibilities
regarding confidentiality of school and
student information and data

Analysing and discussing student information
informs a culture of continuous improvement.

Analysing and discussing student information Teachers:

supports intervention-based data.

School Leaders:

3

°

use school and system level data to inform
school improvement planning and support
a whole school approach to respectful
behaviour and relationships

refer to student data at all levels in the school
improvement plan and implement processes
to improve performance

collaborate with families and a range of
service providers to enhance student learning
and wellbeing

equip leadership teams with the skills to
manage a continuous improvement model

share the most relevant data with staff and
encourage analysis and discussion

ensure relevant staff have access to student
level data, including school psychological
assessments etc.

make performance data comparisons with
like schools to inform analysis and discussion

establish processes that enable staff to readily
gather and record data on student learning
and behaviour

share school improvement data with

the School Association and the broader
community to inform school planning.

use current systems which enable student

growth to be monitored across the years
of schooling

build staff knowledge and understanding of
data analysis and interpretation

develop a culture of accountability in line
with school improvement expectations

know students’ strengths, aspirations
and needs

are clear about where students are up to in
their learning, the criterion for success and
individual student learning goals

access background information to support
their planning for student learning

use data to analyse the needs of their
students and to inform their classroom
planning and practice

refer to student level data including
professional reports to inform planning for
individual students

maintain confidentiality of student
information and data

3

protect information received or discussed
in confidence

regularly monitor student achievement and
provide timely and constructive feedback to
students and their parents

record relevant data in the Student Support
System (SSS) and other student systems
as appropriate

have processes for sharing and discussing
student information with their students,
parents, carers, families and other

staff members

regularly check student progress against
learning goals

regularly share information with school
leaders, teachers and across classes

are enthusiastic about student learning and
establish ways to celebrate success and
encourage learning
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Supporting All Learners
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Supporting All Learners

School leaders work collaboratively with their
community to develop understanding and
appreciation of diversity among all members.
This is reflected in a whole school approach

to respectful behaviour and relationships.

Even when this is in place and working
effectively, some students will require intensive,
individualised behavioural and emotional
support from time to time. For these students
we provide a more intensive focus on student-
centred planning and collaborative support.
Explicit intervention, crisis prevention and
de-escalation strategies may also be required in
certain circumstances.

For students who need individualised support,

it is important to partner with them and their
families when planning and implementing
enabling strategies. It is also important that
teachers know and understand the family
connections of their students. For some students
their main carer may be a relative such as a
grandparent or aunt or uncle.

Some students may be under the care of the
Department of Communities Tasmania and
their case manager is the carer with whom
teachers should collaborate with. We have
formal arrangements with other agencies around
information that we share in relation to these
students. Some students may be named in family
violence orders. All orders pertaining to children
must be filed on the Student Support System
(SS9).

Mental health issues can significantly interfere
with a student’s cognitive, emotional or social
abilities. Marked changes in personality and
behaviour can be a sign of a problem that
requires support from professional personnel or
community agencies. Schools play a vital role in
supporting the mental health and wellbeing of all
students in safe, inclusive learning environments.

Targeted, consistent and wrap-around support
is a key element of a whole school approach to
respectful behaviour and relationships. It focuses
on individual students’ needs. It finds ways to
keep them physically and emotionally connected
to school and their learning programme.

Leaders and educators who value diversity and
target support understand and work within:

* the whole school approach to respectful
behaviour and relationships

relevant departmental and school-based
policies, procedures and guidelines that
impact on work with individual learners, e.g.:

- Guidelines for Inclusive Language

- Guidelines for Supporting Sexual and Gender

Diversity in Schools and Colleges

- Protective Practices for Staff in their
Interactions with Students guidelines

- Disability Standards for Education (2005)
- Disability Discrimination Act (1992)
- Respectful Student Behaviour Policy

legal and professional obligations in relation
to mandated reporting and the provision
of learning plans (LPs) for particular groups
of students

formal arrangements with other agencies,
for example, Children under Care and
Protection Orders (Department of
Communities Tasmania).

Leaders and educators get to know and use the
services of the student support staff that can
support individual learners:

* Student Support Leaders

* Student Engagement

* Inclusive and Access Coordinators
* Autism Consultants

* Interagency Student Support Team

* Professional Support Staff (School
Psychologists, Speech Pathologists,
Social Workers)

¢ School Health Nurse Program

* Vision Services and Hearing Services

Leaders and educators who value diversity and
support all students to learn:

* promote and support cultural awareness and
learning

» facilitate inclusive learning environments
where students can thrive and excel

* know their students—what capabilities, needs,
family or social circumstances might impact
on their academic achievement and wellbeing


https://documentcentre.education.tas.gov.au/Documents/Guidelines-for-Inclusive-Language.pdf
https://documentcentre.education.tas.gov.au/Documents/Guidelines-for-Supporting-Sexual-and-Gender-Diversity-in-Schools-and-Colleges.pdf
https://documentcentre.education.tas.gov.au/Documents/Guidelines-for-Supporting-Sexual-and-Gender-Diversity-in-Schools-and-Colleges.pdf
https://documentcentre.education.tas.gov.au/Documents/Protective-Practices-for-Staff-in-their-interactions-with-students.pdf
https://documentcentre.education.tas.gov.au/Documents/Protective-Practices-for-Staff-in-their-interactions-with-students.pdf
https://docs.education.gov.au/system/files/doc/other/disability_standards_for_education_2005_plus_guidance_notes.pdf
https://docs.education.gov.au/system/files/doc/other/dse-fact-sheet-1-dda_0.pdf
https://www.education.tas.gov.au/parents-carers/parent-fact-sheets/student-behaviour/
https://intranet.education.tas.gov.au/intranet/team-sites/LearningServicesSouth/Shared%20Documents/Document%20Centre/Assessment%20and%20Reporting/Assessment%20and%20Reporting%20Guidelines.pdf
https://documentcentre.education.tas.gov.au/Documents/Learning-Plan-Procedure.pdf
https://www.education.tas.gov.au/supporting-student-need/support-students-disability/specialist-services/
https://documentcentre.education.tas.gov.au/Documents/Infosheet-SupportingStudents_Professional_Support_School_Psychologist_FA.pdf
https://documentcentre.education.tas.gov.au/Documents/Infosheet-SupportingStudents_Professional_Support_School_Psychologist_FA.pdf
https://documentcentre.education.tas.gov.au/Documents/Infosheet-SupportingStudents-School-Speech-Pathologists.pdf
https://documentcentre.education.tas.gov.au/Documents/Infosheet-Supporting-Students-School-Social-Workers.pdf
https://www.education.tas.gov.au/parents-carers/programs-and-initiatives/school-health-nurse-program/

establish consistent and clear routines
teach whole-school behavioural expectations
teach and reinforce social and emotional skills

differentiate the curriculum and align
teaching strategies to cater for individual
learning needs

build positive relationships with students and
between students

maintain a ratio of at least 4:| positive to
corrective interventions

team with students, parents, carers,
families and support personnel to develop,
implement and review learning plans and
behavioural support as appropriate

plan with teacher assistants to develop their
understanding of differentiation and positive
behaviour support

enlist professional personnel to support
individual students and their families

recognise and remove triggers that might
escalate a student’s behaviour

understand duty of care to all students and
ensure a risk management plan is in place to
protect all students should the need arise.

Respectful Schools Respectful Behaviour 37

GUIDE FOR INCLUSIVE PRACTICE

The guide has been developed to sit alongside
the NSIT and provides elaborations against each
of the domains. It has been written to support
schools to inquire into their inclusive practices.
Schools can consider and document evidences
they have of inclusive practices and to use the
guide to prioritise and plan the improvement
actions.

Using the Guide

[t is important to use this guide considering the
needs of all students in your school community,
and to look for evidences that demonstrate
culture, policies and every day practices that are
appropriate and sensitive to diverse individual
needs. In using the guide, it is important to
ensure that schools truly understand the “all” in
inclusive practice and consider students;

* at risk of disengaging or who have
disengaged from schooling

e impacted by trauma

* who are gifted and highly able

» diagnosed with a disability

e identifying as LGBTI

* from non-English speaking backgrounds,

 identifying as Aboriginal and/or Torres Strait
Islander

* with carer responsibilities

e living in financial disadvantage

* with medical conditions

* with psychological conditions

e with complex behaviour presentations

e in Out Of Home Care (OOHC)

* in kinship care

Use the guide through the lens of each of these

groups, and others you are aware of in your
context.

Effective inclusive practices meet the needs
of all students.
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https://tasedu.sharepoint.com/:w:/r/sites/intranet/_layouts/15/Doc.aspx?sourcedoc=%7Bb22df9f6-8b32-40c8-9cb4-9848d1b05fe1%7D&action=default&mobileredirect=true
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Trauma-informed
practice

“When children experience multiple stressful
or traumatic situations, their brains and bodies
continue to function as though the threat
remains. Traumatised children spend a lot of
energy scanning their environments, looking for
the threat. Their bodies stay in a constant state
of alarm, and their brains are endlessly vigilant.”

(Good Teaching Guide: Trauma Informed Practice,
p.5,2016)

Trauma experienced in childhood is recognised
as significantly impacting on children'’s
experiences of education and their capacity

to learn. This is because violence and abuse
experienced by children can have ongoing
detrimental effects on their brain development,
overall health, ‘identity, relationships, expectations
of self and others, ability to regulate emotions and
view of the world’ (Elliot et al. 2005).

The effects of trauma are unique to each child
and will be felt and responded to differently.
Many children who have experienced complex
trauma find it difficult to understand typical
social expectations and behaviours. The needs
of students affected by complex trauma are best
supported through care team approaches. That
is, a team of key people coming together on a
regular basis to reflect, share expertise and plan
for students in a coordinated way.

Trauma-informed practice is strengths-focused
and emphasises the learner’s resilience even if
their chosen behaviours are causing difficulties.

It is predicated on positive regard and genuine
respect for the learner. As for all positive
student-teacher relationships; forming strong
relationships underpins the development of trust
and more positive interactions.

Trauma-informed practice uses words that
reflect: the behaviour is the focus not the child;
shaping the behaviour to be more positive

is the aim; the expectations are clear and
shared through non-blaming and non-shaming
communication.

In this way school staff can have considerable
impact in supporting students to develop
relationship-based skills and improve their
educational and wellbeing outcomes.

For more information and resources on Trauma-
Informed Practice visit the Australian Childhood
Foundation, the DoE Good Teaching Guide for

Trauma Informed Practice and the Making SPACE

for Learning resource.

Student support
services

SCHOOL SUPPORT TEACHERS

Every school has a school support teacher to
help build capacity of school staff to maximise
educational opportunities, engagement and
learning outcomes for students with disability.
These teachers work collaboratively with
classroom teachers, teacher assistants and other
relevant support providers to plan for student
learning. They provide ‘at the shoulder’ support
to teachers working with students who have a
disability and can provide advice and modelling
regarding specific programs, resources and
teaching strategies for inclusive learning.
Support teachers are allocated to schools to
support students with disability, not highest
educational need.

RESPECTFUL SCHOOLS SUPPORT TEAM

A Respectful Schools Support Team (RSST)
Leader has been allocated to all schools as a
support for inclusive practice and contact can be
made directly with the RSST Leader.

RSST can provide advice, direction and support
at a whole school level. This could include:

* Establishing and maintaining an inclusive,
respectful culture

* Positive behaviour support
* Student engagement (Tier | and 2)
* Trauma informed practice

* Student support structures and processes

RSST can also provide advice, direction and
support at an individual level. This could include:

» Observations and recommendations
(behavioural, educational adjustments,
learning plans)

* Collaborative team involvement and planning
* “At the shoulder support”

RSST will consult and collaborate with
Professional Support Staff, other Support Teams
and external agencies as appropriate.

NB: While allocations have only been made
to Primary, High, District High and Colleges.
RSST can provide support with Child & Family
Centres, Specialist Schools and Programs

PROFESSIONAL SUPPORT STAFF

Professional support staff such as School
Psychologists, Social Workers and Speech and
Language Pathologists are available to support
students and their families in our schools.
They contribute to capacity building of school
communities to enhance students; educational
access, participation and achievement .


https://www.childhood.org.au/
https://www.childhood.org.au/
https://documentcentre.education.tas.gov.au/Documents/Good-Teaching-Trauma-Informed-Practice.pdf
https://documentcentre.education.tas.gov.au/Documents/Good-Teaching-Trauma-Informed-Practice.pdf
https://www.theactgroup.com.au/documents/makingspaceforlearning-traumainschools.pdf
https://www.theactgroup.com.au/documents/makingspaceforlearning-traumainschools.pdf

Every school has access to these professionals
through their Learning Service.

STUDENTS UNDER CARE AND
PROTECTION ORDERS

Many students under Care and Protection
Orders experience significant disruption to
their lives and education. They are often

likely to require additional support for their
emotional wellbeing and feelings of safety, and
encouragement to maximise their educational
development. All students under Care and
Protection Orders must have a Learning Plan
(LP) as part of the Department of Communities
Tasmania Case and Care Plan.

Teachers should partner with the student and
the student’s case worker to jointly develop a LP.

For support with interpreting the Students under
Care and Protection Orders, contact Legal
Services.

INTERAGENCY STUDENT
SUPPORT TEAM

Safe Homes, Safe Families Team

The Safe Homes Safe Families Team works with
school-based staff to support children impacted
by family violence. Safe Homes Safe Families
team members participate in regular Safe at
Home Integrated Case Coordination meetings.
This interagency forum provides opportunity to
reinforce the needs of children when considering
the support needs of families impacted by family
violence.

The Student Wellbeing Team

The Student Wellbeing Team supports schools
state-wide and has been established through
the Strong Families — Safe Kids Implementation
Plan 2016—2020. Their work involves supporting
children who are impacted by abuse, neglect
and/or family violence. Team members liaise
closely with Child Safety Services colleagues.

A key facet of the work of student wellbeing
social workers is facilitating a cross-agency care
team approach so as to collaboratively identify
and address the safety and wellbeing needs of
children and families.

ENGLISH AS AN ADDITIONAL
LANGUAGE (EAL) TEACHERS

The EAL Program provide resources, advice and
strategies in schools for identified students. EAL
Program teachers support newly arrived and
migrant students in their acquisition of English
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and access to the mainstream curriculum. An
important role of the EAL Program teachers is
to also build capacity in school staff to support
the language acquisition of EAL students in
their classes. Intensive English programs may be
delivered to small groups or individuals in the
form of targeted intervention as a withdrawal
program and/or within the mainstream
classroom. EAL Program teachers work in
collaboration with class teachers and the school
principal to guide the language acquisition of
students and to develop appropriate programs
and practices that enable students to become
independent learners as they develop their
capabilities toward academic English.

MULTI-LINGUAL TEACHER
ASSISTANTS (MTAS) AND
TEACHER ASSISTANTS (TAS)

The EAL Program has a small number of trained
MTAs who provide support for newly arrived
students from Kindergarten to Year 12. MTAs
are proficient in English and one or more other
languages, have a rich experience of language
and culture, and have an understanding and
knowledge of their own ethnic group in the
Australian context.

Some schools receive additional funding from
the EAL Program for TAs to work with EAL
students. TAs assist the classroom teacher
to cater for the needs of newly arrived EAL
students. The EAL Program provides professional
learning for TAs.

ABORIGINAL EDUCATION SERVICES

Aboriginal Education Services (AES) supports
child and family centres, schools, colleges to
develop practices and environments that
improve educational outcomes for Aboriginal
students and enable all learners to deepen their
knowledge of Aboriginal people in Tasmania.
Through engaging with the world's oldest
continuous living culture, learners will understand
that contemporary Tasmanian Aboriginal
people are strong and resilient, with a rich and
dynamic culture.

The Aboriginal Early Learning team consist

of Aboriginal Early Years Education Workers
who are based in Child and Family Centres
(CFCs) around the state. Aboriginal Early Years
Education Workers liaise closely with families of
Aboriginal children from birth to four years of
age to engage their children in a wide range of
planned activities and programs.

The department employs Aboriginal Education
Officers (AEOs) and funds schools to employ

Aboriginal Education Workers (AEWSs). AEOs
and AEWs play an important part by providing
education for staff, students and the Aboriginal
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https://intranet.education.tas.gov.au/intranet/csd/legal-services/Pages/Home.aspx
https://intranet.education.tas.gov.au/intranet/csd/legal-services/Pages/Home.aspx
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community. An understanding of local culture
and strong community ties contribute to the
improvement of educational outcomes for
Aboriginal and non-Aboriginal students. AEOs
and AEWs support teachers and Aboriginal
students in the areas of academic achievement,
participation, attendance, retention, and
transition points. This includes pathways to
post-school options and in contributing to a rich
curriculum inclusive of Aboriginal content and
perspectives across the curriculum.

STUDENT SUPPORT LEADERS

Support high level student support issues, which
may include direct support or assistance in
pathfinding to organise the appropriate student
support team/staff/programs.

STUDENT ENGAGEMENT

Lead the Learning Services work around the
Department Goal of Access, Participation and
Engagement. This includes specific oversight
of the continued development of Tier 3 and
4 programs in Schools through the Steering
Committee.

AUTISM CONSULTANTS

Autism Consultants work in Schools across
the state, supporting students with Autism.
They work with teachers and school teams to
build systemic capacity to deliver ongoing and
improved educational outcomes for students.

SCHOOL HEALTH NURSES

School Health Nurses support schools to create
a physical and social environment that promotes
health and wellbeing and assists to improve the

health and education outcomes for children and
young people in Tasmania.

Individualised learning

LEARNING PLANS

The primary purpose for Learning Plans (LPs)

is to provide a framework and guide for the
student’s learning program based on co-created
student, family and school goals. The LP is

a written plan that is stored in the Student
Support System (SSS) with other relevant
professional reports and observations. The

LP is used to describe, document, review and
report on the student's strengths, interests,

and goals. It must include current capabilities,
cultural connections where relevant, educational
adjustments and supports, and key teaching

and learning strategies. Specialist staff are also
consulted where necessary to develop the LP.

The LP refers to both the process and the

associated documentation that informs the
education for a number of students such as
those who:

* have disability and requires educational
adjustments above quality differentiated
teaching practice

are gifted (students who have been
accelerated or gained early entry to school
on the basis of being gifted)

identify as Aboriginal and/ or Torres Strait
Islander

e are under Care and Protection Orders

are engaged in a flexible learning program,
including Tier 3 and Tier 4 programs

have English as an Additional Language

TRANSITION

Successful transition requires collaboration and
shared understanding. Transition planning should
take into account the student and their family
and provide a sense of belonging and being
valued.

Significant transitions for students may include:

* Transition to school or readiness for school
* Transition from one school year to another

* Transition from primary school to high
school, then high school to college

e Transition from one school to another

 Transition to further education
or employment

For some students transition can be complicated
by the social, emotional and physiological
changes that can impact on their learning. School
stakeholders that understand how these changes
effect students are better placed to provide
support to make positive adjustments to their
new educational setting.

Strategies to assist in a successful transition
may include:

* Personalised transition plan made in
collaboration with all stakeholders including
the family

* Facilitating necessary adjustments
» Supported orientation visits to new setting

* Building positive relationships in new setting
prior to transition and sustaining these
after transition

* Ongoing parent involvement

* Sharing information with all stakeholders

* Allowing sufficient time for the transition
process to suit the needs of the student

Further advice and information regarding
transition planning is available on Inclusive
Schools Canvas space.


https://documentcentre.education.tas.gov.au/Documents/Learning-Plan-Procedure.pdf

Professional Practice
Collaborative support

Collaborative support for students with
behaviours of concern:

Collaborative support for students with
behaviours of concern requires a team
approach to support wellbeing and to achieve
learning outcomes.

Collaborative support for students with
challenging behaviour enables access to a range
of professional groups and agencies for students
who require support.

Collaborative support for students with
challenging behaviour ensures all students and
families are empowered to contribute to meeting
their child’s learning needs.

School Leaders:

understand that some students need
different resources and adjust their
resources accordingly

develop, and implement a whole school
vision for an inclusive, safe, supportive and
respectful school

develop and maintain safe, inclusive and
respectful environments for all students
and staff

establish sustainable protocols and
management practices that support all staff
and students

manage resources to support staff working
with students with behaviours of concern

ensure that there are regular opportunities
for evaluation and review of practices
and programmes

provide access to specialist staff and student
support services

identify and support key staff with specific
responsibilities for students with significant
challenging behaviour

regularly review behaviour data to inform
decision making

maintain a comprehensive knowledge
of and regular connection with the
school community

ensure all staff are aware of their legal
obligations and their collective responsibilities
in supporting students

undertake risk assessments and establish

Respectful Schools Respectful Behaviour 4]

De-escalation Response Plans/positive
behaviour support plans as appropriate

Teachers:

are committed to the whole school approach
to respectful behaviour and relationships

know their students well and maintain high
expectations for all students

consistently model positive and respectful
behaviour for their students and other staff
members

explicitly teach clear expectations for
respectful relationships and positive
interactions

develop positive relationships with and
between all involved in the students’ learning,
especially families

provide timely, precise, genuine and
constructive feedback

know who the key contacts are for students
with complex needs

collaborate with specialist staff to

plan interventions

partner with students, families to develop LPs
for students with behaviours of concern
maintain behaviour data and student

profile records

know about the legal and ethical frameworks
that support all students

maintain their own health and wellbeing and
seek support when it is needed
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De-escalation response planning

The process of creating a De-escalation
Response Plan (DRP) allows staff to describe
and respond to complex student behaviour. An
individualised DRP gathers detailed descriptions
of student behaviour, strategies to employ and
triggers to avoid. Additional supports Additional
supports may include counselling, differentiated
classroom practice, referral to specialist support
services or a highly individualised learning
programme for students whose education is
significantly disrupted.

School Leaders:

regularly review the effectiveness of whole
school structures that support respectful
behaviour and relationships

provide flexible support options for staff

ensure that there are effective whole school
approaches and processes in place to manage
a crisis

support staff to identify students who
require an individual DRP/positive behaviour
support plan

ensure that DRP/positive behaviour support
plans align with the whole school approach
to respectful behaviour and relationships and
address the specific behaviours that may lead
to a crisis situation

ensure resources are available so that key
staff, including specialist staff, can participate
in ongoing reviews and implementation

of individual DRP/positive behaviour
support plans

communicate with families when a crisis
occurs and discuss the steps undertaken to
return their child to a calm state

have processes in place to ensure the safety
of all staff and students when a crisis occurs

support staff and students when a crisis
occurs and are aware of the triggers that may
impact on an individual’s health and wellbeing
at the time and into the future

ensure that mandatory reporting
requirements are met and communicated
to staff

ensure respectful and objective language is
used when recording behaviour

follow processes and protocols in
communicating serious and high level
incidents to Learning Services

know the Security and Emergency
Management Procedures

download and be familiar with the DoE
Security and Emergency Management app
and encourage those on the leadership team
to do the same

Teachers:

build positive and respectful relationships
with and between students and others
including families

have high expectations of their students and
explicitly teach social and emotional skills

know the students who may require
an individual DRP/positive behaviour
support plan

collaboratively work with specialist staff to
develop, implement and review individual

DRP/positive behaviour support plans and
include families

recognise and remove known triggers

work within the model for preventing and
de-escalating crisis (appendix 5) to support
students whose behaviour is likely to escalate

use strategies within the model when dealing
with crisis situations

remain calm and use non-confrontational
language and procedures

understand the goal is to support the student
to return a calm state

support student re-entry and
re-engagement processes

understand their duty of care to all students
and, if necessary, remove themselves and
others from a crisis situation

are mindful of the impact of a crisis situation
on their own wellbeing

* debrief and seek help if necessary



DE-ESCALATION RESPONSE PLAN
(APPENDIX 1)

Effective strategies can prevent crises from
occurring. The De-escalation Response Plan
points to behaviour signals and suggests
strategies to prevent and de-escalate

crisis situations.

FUNCTIONAL BEHAVIOUR
ASSESSMENT (FBA)

Teachers use assessment to identify learner
needs and plan what to teach. FBA is about
assessing the motivation or function of a
behaviour and identifying matching strategies.
Behaviour can sometimes appear to come from
nowhere, but problem behaviours are employed
because they are effective for the individual who
uses them.

FBA helps to unravel the message behind the
behaviour and teaches the learner more socially
appropriate ways to meet that need.

The three important assumptions that underpin
FBA are that the behaviour is purposeful,
predictable and changeable.

Respectful Schools Respectful Behaviour
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Professional Practice

Respectful relationships

All students, staff and families have a right to
work and learn in a safe, inclusive environment
that models positive and effective interactions.

When we tackle issues and make changes that
address inappropriate behaviours, students
can engage in meaningful learning and staff are
supported to deliver exciting and innovative
learning opportunities that are inclusive and
based on mutual respect.

Schools need to establish a shared responsibility
with the whole school community to ensure we
don't accept inappropriate behaviours including:

*  Bullying

*  Cyberbullying

e Harassment and discrimination
* Violence and aggression

* Child abuse and neglect

Any abuse of power jeopardises the safety

and wellbeing of any member of the school
community. VWe have a duty of care to each
other and a responsibility to ourselves to
ensure that respectful relationships are created
and maintained.

Acts of discrimination, harassment and violence
within our department are not only considered
to be breaches of proper standards of conduct

and behaviour; in many cases, they are also illegal.

Refer to our Department's discrimination and
harassment policy for further detail and a list of
the relevant legislation.

Our Department continues to develop_policies
and resources to support schools with regard to
the appropriate use of electronic communication
and social media, professional relationships
between employees and students and physical
contact with students.

Teachers, students, families, and members of
the wider community have a right to expect that
their concerns about behaviour will be listened
to, responded to and that appropriate support
will be provided. They also have a responsibility
to work together to address any issues.

School Leaders

* understand relevant legislation

* have robust policies in place that address
inappropriate behaviours in open, supportive,
respectful and connected ways

ensure that their staff have an understanding
of relevant departmental and school-based
policies that impact on student behaviour and
are aware of the support services available to
support students

°

develop a team with support staff, other
agencies and organisations when necessary to
support individual students

tackle issues and make changes that promote,
support and grow an environment that is
welcoming, safe and supports all members of
the community to feel included

create a strong school culture promotes
diversity, inclusion, belonging and
engagement, regardless of background,
capability or need

model, recognise and celebrate
positive behaviours

develop a shared understanding of respectful
behaviour and relationships

empower the school community to
work collaboratively to tackle incidents
of inappropriate behaviour and find
positive solutions.

3

are aware of teacher, classroom, student
and family dynamics and use evidence-based
strategies to target resources and support
as appropriate.

Effective teachers:

* have a responsibility to work within the
agreed whole school approach and plan for
learning about positive, respectful behaviours
and relationships

* employ a range of teaching and learning
strategies to ensure that all students are:

- valued
- connected
- encouraged to be active bystanders

- confident to safely speak up if they see or
hear inappropriate behaviours

- able to access appropriate support
services where necessary.


https://documentcentre.education.tas.gov.au/Pages/policies/topic.aspx
https://documentcentre.education.tas.gov.au/Pages/policies/topic.aspx

* notice when there is a change in behaviour
which interferes with their ability to
learn effectively

Behaviours that are distressing to students
can have a severe impact on their learning and
their wellbeing.

Children and young people often don't tell
adults about inappropriate behaviours they have
experienced. They fear they will be disconnected
from their supportive friends and family and
those adults may overreact and make the
situation worse.

“Behaviour that does not treat people with

the respect and dignity they deserve could

be a deliberate act or may be based on
misunderstanding or ignorance. It might include
behaviour that causes another person to feel
offended, humiliated, intimidated, bullied, hurt,
insulted, frightened or ridiculed.”

RESPECTFUL
RELATIONSHIPS EDUCATION

The Tasmanian Department of Education
maintains a whole-of-system, research based
approach to developing and maintaining
respectful relationships education.

This approach is supported by an online and
publicly available resource package, incorporating
teaching and learning sequences, strategies,
processes and skills to guide schools and
communities in the explicit teaching of respectful
relationships education.

Respectful Schools Respectful Behaviour
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Professional Practice

Bullying

The national definition of bullying for Australian
schools says:

Bullying is an ongoing and deliberate misuse of
power in relationships through repeated verbal,
physical and/or social behaviour that intends to
cause physical, social and/or psychological harm. It
can involve an individual or a group misusing their
power, or perceived power, over one or more persons
who feel unable to stop it from happening.

Bullying can happen in person or online, via
various digital platforms and devices and it can
be obvious (overt) or hidden (covert). Bullying
behaviour is repeated, or has the potential to
be repeated, over time (for example, through
sharing of digital records).

Bullying of any form or for any reason can have
immediate, medium and long-term effects on
those involved, including bystanders. Single
incidents and conflict or fights between equals,
whether in person or online, are not defined
as bullying.

When there is a misuse of power in relationships
and inappropriate behaviour that is intentional
sustained and harming towards an individual or a
group it is bullying.

Bullying can be based on bias and have long-term
effects on those involved including bystanders.

Bullying behaviour can be hard to recognise and
it can happen at any time. It can be in public or
private and it is sometimes only known to the
target and the bully.

Bullying behaviour can be categorised as:
* physical e.g. hitting, punching, spitting,
scratching

* verbal e.g. threats, teasing, name calling,
abuse, putdowns

* social e.g. excluding, making inappropriate
gestures, alienating, starting rumours

School Leaders:

value diversity and appreciate the rich
learning opportunities it brings to school life

work with their school community to
challenge bias and maintain inclusive
school cultures

develop, implement, evaluate and review a
school based Anti-bullying policy as part of
their Respectful Student Behaviour Policy

consistently reinforce the message that
bullying is not acceptable

develop a whole school approach that is
multi-faceted rather than focused on a
single component

promote awareness of bullying in the school
community and communicate regularly using
consistent language

ensure teachers have effective classroom
supports and resources

promote a positive school environment that
provides safety, security and support for
students, staff and families

actively engage with resources to develop
and review whole school practices aimed at
promoting respectful schools

provide opportunities for developing social
and emotional learning

reinforce effective communication strategies
and problem solving skills for staff, students
and families

minimise the risk from all types of harm

Teachers:

* provide a model of appropriate behaviour
and encourage empathy and respect

* have strategies to deal with bullies
and bullying

* respect, listen and understand students’
feelings

* appreciate that individual students will
respond and act differently to bullying

* understand that bullying behaviour arises
from a power imbalance leading to distrust,
fear, misunderstanding, lack of knowledge
or jealousy

* encourage students to share problems and
get helpful advice from their peers

* teach students ways to effectively respond to
bullying behaviour



explicitly teach students about healthy and
unhealthy relationships

teach students to understand that they have
a responsibility to help fix bullying behaviours

provide prompt language to empower
students to say something supportive to
someone being bullied and something to
prevent someone using bullying behaviours

teach students about not behaving in ways
that make bullying problems worse

BULLYING STOPS HERE

Funded through the Tasmanian Government's
Combatting Bullying initiative, Bullying Stops Here
contains information and resources for school
leaders, teachers, students and families. Content
includes articles, videos, webinars, infographics,
teacher tools and a student leadership resource.

Be alert to the signs:

Signs that indicate a student may be the target of
or exposed to inappropriate behaviour include:

* changes in personality

* appearing more lonely or distressed

* unexpected changes in friendship groups

* |ess interaction with students at school

* peer rejection

* high levels of absenteeism

* a decline in physical health

* a decline in academic achievement.
Bullying is not:

* single episodes of social rejection or dislike

* single episodes of acts of nastiness or spite

* random acts of aggression or intimidation

» mutual arguments, disagreements or fights.

A respectful school ensures that concerns are
acknowledged and strategies are put in place to
support students, staff and families.

It is the teacher’s responsibility to identify
concerns, explicitly teach skills to victims
and bullies, and take action to provide
appropriate support:

Respectful Schools Respectful Behaviour

STEP ONE

Identify Concerns
Is the student distressed?

Has the student been exposed to
inappropriate behaviour?

Has the student engaged in inappropriate
behaviour affecting another student?

Has the student engaged in inappropriate
behaviour affecting themselves?

Has the student engaged in criminal behaviour?

STEP TWO
Take Action
Ensure the student is safe

Make further inquiries into the incident

STEP THREE

Contact the Appropriate Support
The school leadership team

The RSST Team

Professional Support Staff

Tasmania Police

STEP FOUR
Respond and Provide Support
Support all involved people

Apply the processes of the whole school
approach to Respectful Behaviour

Work with the school leadership team
Contact families

Consult Learning Division staff

47
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https://documentcentre.education.tas.gov.au/Documents/Combatting-Bullying-Factsheet.pdf
https://respectfulrelationships.education.tas.gov.au/bullyingstopshere/
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Professional Practice

Cybersafety

Cybersafety is being able to use electronic forms
of communication safely, securely and with skill,
confidence and knowledge to enhance personal,
work, leisure and family lives.

Cyberbullying is online bullying of a person or
group. Cyberbullying can spread fast and be hard
to delete.

Cyberbullying can involve:

* abusive texts and emails
* hurtful messages, images or videos
* intimidating others online

excluding others online

nasty online gossip and chat

* sending provocative or sexual photos,
messages or videos

School Leaders:

consider school-wide e-security and
implement plans for consistent expectations
around technology use

seek guidance from local Information and
Technology Services and other authoritative
sources about the use of content filters and
other technological tools that limit access to
inappropriate content

equip teachers with practical cybersafety skills
and knowledge

establish a cybersafety contact person to
provide guidance to students and parents
on issues concerning student safety

and wellbeing

identify vulnerable students, including those
who take greater offline risks or behave
inappropriately offline

educate students and families about the
appropriate use of personal information
online

3

develop and implement policies and codes
of conduct

display clear incident response flow charts to
ensure all staff and, where relevant, families
are aware of how to deal with a breach of a
policy or code of conduct

review policies and procedures annually
as technologies and the use of them
evolve rapidly

* promote teaching and learning resources
that are being developed to support whole
school approaches for students to become
responsible digital citizens

Teachers:

* explicitly teach cybersafety skills and
knowledge to guide students to become
responsible digital citizens

educate students about the potential threats
posed online and how they can protect
themselves from unwanted contact

encourage students to think about their
digital reputation

support students to consider how they
manage their own and other’'s messages
and images

encourage students to read user agreements
or privacy policies to determine how

their personal information may be used in
the future

assist students to explore possible responses
to cyberbullying

.

follow through when they suspect or are
made aware of inappropriate information and
immediately seek guidance

promote and model positive online behaviour

protect their own personal information in
online environments

use separate addresses to communicate with
friends, family and for work or study

eSAFETY EDUCATION

The eSafety Commissioner’s Office has
prepared a wide range of tools and online
resources to help educators to maintain safe
online environments.

This includes classroom resources organised by
year level. Their virtual classrooms, webinars
and video resources are another useful tool. The
eSafety checklist for schools is a useful way of
identifying online risks.



https://www.esafety.gov.au/educators
https://www.esafety.gov.au/educators
https://www.esafety.gov.au/sites/default/files/2019-08/esafety-checklist-for-schools-for-school-leadership-teams_0.pdf
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Professional Practice

Respectful use of digital technologies

A large part of young peoples’ communication
is online. Often relationships are initiated and
developed online. Young people may not be
aware of the risks and consequences of posting
information online. Sexting is defined in most
Australian law as using the internet or a phone
to share naked or sexual images or videos. Young
people may not understand that their digital
practices, such as sexting and posting images,
can be manipulated or used to humiliate and
denigrate. We have a responsibility to promote
behaviours that are safe and respectful.

School Leaders:

ensure school approaches are contextualised
to suit their school communities and are
situated within a values-led framework

address the impact of sexting and the digital
circulation of inappropriate images through
a whole school approach including in policy,
procedures, curriculum and parent and
community partnerships

support their communities with education
about these issues and how they are being
addressed

make available professional learning and
resources for educators to address sexting
and the digital circulation of inappropriate
images within the context of respectful
relationships

ensure teachers have the knowledge,
understanding and confidence to support and
address these issues

draw upon the expertise of professional
support staff as appropriate

establish procedures for involving Learning
Services when students’ online identity has
been compromised through the sharing of
inappropriate images

establish a cybersafety contact person to
provide guidance to students and parents
on issues concerning student safety

and wellbeing

educate students and families about the
appropriate use and risk of personal
information online

identify vulnerable students, including those
who take greater offline risks or behave
inappropriately offline.

Teachers:

» work from a proactive and respectful
framework such as Respectful Relationships
Education and the Australian Curriculum Health
and Physical Education — Personal, social and
community health strand

identify professional learning needs to ensure
their teaching strategies and resources reflect
current best practice

provide learning opportunities that equip
students with the skills and knowledge to be
safe, respectful and ethical in their use of digital
technologies

directly address the issues and risks of sexting
and sharing inappropriate images online

* promote and model ethical digital practices

provide clear messages to students about the
risks and legal implications of sending, receiving
and forwarding sexually explicit messages,
photos and images

are mindful of their students' critical digital
literacy skills and promote appropriate learning
opportunities

educate students regarding the nature of
online social networks and the benefits and
risks in their use

ensure students’ wellbeing and safety by
implementing school and system requirements
in the use of digital technologies.

RESOURCES

There are many digital resources to support the
whole school community to tackle issues and
make changes:

Alannah & Madeline Foundation

The Alannah & Madeline Foundation is one of
Australia’'s most respected children’s charities and
is dedicated to protecting children from violence
and its devastating impact.

The Foundation cares for children who have
experienced or witnessed serious violence;
reduces the incidence of bullying, cyber bullying
and other cyber risks; and advocates for the
safety and wellbeing of children.

Be You

Be You provides educators with knowledge,
resources and strategies for helping children
and young people achieve their best possible
mental health.
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https://www.amf.org.au/
https://beyou.edu.au/
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Bullying. No Way!

Bullying. No Way! is managed by the Safe

and Supportive School Communities (555C)
Working group. The SSSC includes education
representatives from the Commonwealth and all
states and territories, as well as national Catholic
and Independent schooling representatives.
Members work together to create learning
environments where every student and

school community member is safe, supported,
respected and valued.

eSafety Education

The eSafety Commissioner’s Office has
prepared a wide range of tools and online
resources to help educators to maintain safe
online environments.

eSafety Education includes classroom resources

organised by year level. Their virtual classrooms,
webinars and video resources are another useful
tool. The eSafety checklist for schools is a useful

way of identifying online risks.

Fairer World

A Fairer World is a values-based community
organisation that provides ways for schools,
workplaces and the Tasmanian community to
learn, connect and act together for positive social
change.

Kids HelpLine

Kids HelpLine is a confidential telephone and
online counselling service for young people
between the ages of 5 to 25. You can call
anytime to discuss any issue of concern or visit
the website to start a WebChat.

Phone: 1800 55 1800

Making Multicultural Australia

Making Multicultural Australia assists teachers to
find quality resources on multicultural education,
anti-racism and explore new strategies to
promote cultural diversity and tolerance.

MYTERN

MYTERN is a program helps students create
emotional intelligence, health and resilience at
any stage of their development.

Positive Detective

Positive Detective is a primary school program
to encourage students to seek, acknowledge and
spread the wonderful good that exists in their lives.

Racism. No Way!

Racism. No Way! aims to tackle racism in
Australian schools by providing teachers,

students and families with games, research and
lesson ideas that explore the causes and effects
of racism for practical use in the classroom.

rightsED

rightsEd includes a range of interactive, education
activities for teachers and their students.
Activities are designed to introduce students

to human rights concepts in an engaging,

relevant way.

SPEAK UP! Stay ChatTY

The #TeamChatTY Schools Program is designed
to enhance young people’s awareness, and

build their knowledge and skills to achieve

and maintain positive mental health. The key
messages delivered through the SPEAK UP! Stay
Chatl'Y program are that nothing is so bad you
can't talk about it — seek help and seek to help
others.

Stay Smart Online

Stay Smart Online is the Australian
Government's cybersecurity website. The
website is hosted by the Department of
Broadband, Communications and the Digital
Economy and has received input and support
from a range of other Australian government
agencies that have related responsibilities.

The National Centre against Bullying

The National Centre against Bullying (NCAB) is
a peak body working to advise and inform the
Australian community on the issue of childhood
bullying and the creation of safe schools and
communities, including the issue of cybersafety.

Student Wellbeing Hub

The Student Wellbeing Hub is a space for
educators, parents and students who aim

to build safe, inclusive and connected school
communities. It includes resources and strategies
for primary and secondary teachers including the
Australian Student Wellbeing Framework and the
School Wellbeing Check.

Think U Know

Think U Know, a web resource developed by
police, has information for schools and families
about reporting inappropriate behaviour within
the online space.

Working It Out

Working It Out is Tasmania's gender and sexuality
support and education service. It delivers the
"Valuing Diversity' Framework, which provides
schools, principals, and staff with practical support,
factual information, and resources to foster
inclusive school communities.


http://www.bullyingnoway.gov.au/
https://www.esafety.gov.au/educators
https://www.esafety.gov.au/sites/default/files/2019-08/esafety-checklist-for-schools-for-school-leadership-teams_0.pdf
http://afairerworld.org/
https://kidshelpline.com.au/
http://www.multiculturalaustralia.edu.au/
https://www.myterncity.com.au/
https://positivedetective.com/
http://www.racismnoway.com.au/
https://www.humanrights.gov.au/
https://staychatty.com.au/
https://staychatty.com.au/
http://www.staysmartonline.gov.au/
http://www.ncab.org.au/resources
https://studentwellbeinghub.edu.au/
https://www.thinkuknow.org.au/
http://www.workingitout.org.au/
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Professional Practice

Lesbian, Gay, Bi-sexual, Transgender and Intersex

(LGBTI)

The term ‘LGBTI" includes lesbian, gay, bisexual,
transgender and intersex and other sexuality, sex
characteristics and gender diverse people and
communities.

This term is intended to be as inclusive as
possible and encompasses the entire continuum
of sex, sexuality, gender identity and physical
characteristics.

An emphasis on practices that are inclusive of all
individuals is critical in fostering inclusion, respect
and dignity for all and valuing diversity in our
learning settings.

Every person has inherent dignity and value.
Human rights help us to recognise and respect this
in ourselves and in each other. All students should
be able to attend school free of verbal or physical
harassment. Bullying on the basis of sexuality is a
common experience for young people who are
same sex attracted or for those who may not
behave according to gender stereotypes.

Set expectations high for respectful behaviour and
at every opportunity make it clear that bias and
discrimination will not be accepted.

Diversity after all is what makes our school
communities vibrant.

School Leaders:

 ensure the school is informed about its
obligations under the Tasmanian Anti-
Discrimination Act (1998), the Department's
Discrimination and Harassment Policy,
the Guidelines for Supporting Sexual and
Gender Diversity in Schools and Colleges,
and the Tasmanian (Marriage and Gender
Amendments) Act (2019)

ensure the school has its own anti-
discrimination policy

.

ensure the school library has resources about
LGBTI legal, family and social issues

treat all people with whom they work
fairly and respectfully, valuing people’s
contributions regardless of their
sexual orientation

support the establishment of LGBTI
employee networks

don't expect change to happen overnight, but
are patient with and show respect to those
with different views

* provide relevant training to all employees

* challenge homophobic language whenever
it is used and point out the harm
prejudice causes

* publish information about tolerance in the
school newsletter

Teachers:

* are informed — they read, research, ask
questions and discuss the issues in open ways
which promote mutual understanding

include representation of LGBTI diversity
across the curriculum, resources, displays and
daily conversation

» don't assume everyone is heterosexual. They
use inclusive language, i.e. replace him/her
with partner and Mum/Dad with parents

keep in mind that they may have students
in their class who do not identify
as heterosexual

* keep in mind that gender and sexuality are
not binary

provide appropriate responses to
correct inappropriate statements and
discriminatory comments

explain to their students why discriminating
behaviours are not appropriate

let students know about organisations and
places that support those who identify
as LGBTI

are aware of the sensibilities involved and
maintain confidentialities

Approximately ten per cent of young people
acknowledge feelings of same-sex attraction

at school. A smaller percentage of students
question their gender. For many, these feelings
begin during primary school or earlier, however,
more vigilance and awareness is required as
students mature. (Guidelines for Supporting Sexual
and Gender Diversity in Schools and Colleges, p. 3)

One outcome of discrimination, harassment

and bullying that is significant for educators is
that many students are afraid to “come out”

at school. These students can remain invisible,
often resulting in schools believing that very few
students identify as LGBTI in their school years
and that therefore there is no need to provide a
supportive culture for them.


https://tasedu.sharepoint.com/sites/intranet/Document Centre/Discrimination-and-Harassment.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/Guidelines-for-Supporting-Sexual-and-Gender-Diversity-in-Schools-and-Colleges.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/Guidelines-for-Supporting-Sexual-and-Gender-Diversity-in-Schools-and-Colleges.pdf
https://www.legislation.tas.gov.au/view/html/inforce/2019-05-08/act-2019-007
https://www.legislation.tas.gov.au/view/html/inforce/2019-05-08/act-2019-007

GUIDELINES FOR SUPPORTING SEXUAL
AND GENDER DIVERSITY IN SCHOOLS
AND COLLEGES

Guidelines for Supporting Sexual and Gender
Diversity in Schools and Colleges outline our
commitment to ensuring that education is free
from discrimination, harassment and bullying
based on sexual orientation and gender identity.

WORKING IT OUT

Working It Out is Tasmania's gender and sexuality
support and education service. It delivers the
"Valuing Diversity' Framework, which provides
schools, principals, and staff with practical
support, factual information, and resources to
foster inclusive school communities.

Respectful Schools Respectful Behaviour
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https://publicdocumentcentre.education.tas.gov.au/Documents/Guidelines-for-Supporting-Sexual-and-Gender-Diversity-in-Schools-and-Colleges.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/Guidelines-for-Supporting-Sexual-and-Gender-Diversity-in-Schools-and-Colleges.pdf
http://www.workingitout.org.au/
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Professional Practice

Young carers

Young Carers are people up to 25 years old

who provide unpaid care and support to family
members or friends with a disability, a physical or
mental illness or who are aged. Young carers often
perform tasks not normally undertaken by children
of their age. These caring responsibilities can
sometimes impact on their ability to attend school
or have a ‘normal childhood' experience.

Young carers tend to be a hidden cohort, choosing
not to disclose their carer responsibilities to
teachers or school support staff. Sharing this
information may be deeply personal and young
carers often wait until they find a staff member

they can trust before discussing their circumstances.

While some young carers may choose not to
disclose their caring responsibilities, others may
not realise that they perform a caring role. This
can be because they have always been a carer at
home or that the role has developed over time

as necessary in their family. Other reasons for not
disclosing a child’s role as a carer is the fear that the
young person or other children could be removed
from the family unit if the extent of their caring
responsibilities becomes known.

Young carers are best supported through inclusive
educational practices, ensuring that their needs
are met so that these students are able to engage
meaningfully with the curriculum.

While there is no single indicator that a student
may be carrying out caring responsibilities, there
are a number of signs that might be displayed by a
student in a caring role, these include:

* being constantly tired, permanently worried
or anxious

persistent lateness to class

* homework appears to have been rushed, is
lacking content or is regularly not completed

missing school or single classes with no
explanation or prior warning

disengagement from other students or
classroom activities

little or no involvement in extracurricular
activities, after school events or sports.

School Leaders:

* recognise that the responsibility of being
a young carer can affect their education
and schoolwork

establish supportive learning environments
where students are listened to and their
needs are met

are aware of the internal supports and
referral pathways available to young carers

implement whole school approaches
to positive and holistic mental health
and wellbeing

regularly monitor student wellbeing

inform themselves of the situations of their
students and enquire into their wellbeing

are skilled communicators and are prepared
to discuss these issues sensitively, with
respect for confidentiality and from place of
mutual respect

if a young carer or their family consents, share
information about caring responsibilities with
appropriate teaching staff, especially when a
student transitions from one year level to the
next or moves schools

provide inclusive practices training for staff.

Teachers:

* get to know their students, are approachable
and treat them with respect

are aware of the sensitivities involved in
the disclosure of personal information and
maintain confidentialities as appropriate

regularly check in with students to ensure
their wellbeing

recognise that there is a degree of flexibility
required to support young carers and keep
them engaged in learning and offer flexibility
with homework and assignment deadlines

use Individual Learning Plans to support
young carers who have additional
learning needs

* provide avenues for young carers to contact
home when needed

understand the need for young carers to have
time out from the classroom and allow for
young carers to access quiet spaces for rest

External Resources

* Student Carer Guidelines

e Carers Tasmania

* Young Carers Network



https://www.education.tas.gov.au/students/support-students-carer-responsibilities/
https://www.carerstas.org/
https://youngcarersnetwork.com.au/
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Professional Practice
Harassment and discrimination

Harassment is any form of behaviour that is
unwanted, offends, intimidates or creates a
hostile environment. The essential point in
any type of harassment is that it is unwelcome,
uninvited, unreciprocated and usually repeated.

Discrimination is unjust or prejudicial treatment.
People can be harassed or discriminated against
for a range of reasons, including their gender,
race (colour, nationality, descent or ethnic
background), religion, sexual preference, age
and disability.

Harassment and discrimination are abuses
of power that harm the rights and wellbeing
of others.

School Leaders:

set high expectations for respectful behaviour
and relationships in their schools which take
into account differences

are familiar with discrimination and
harassment policies, processes and legislation

include harassment and discrimination
as a central component of the whole
school approach to respectful behaviour
and relationships

equip teachers to deal with harassment
and discrimination through targeted
professional learning

identify vulnerable students, including those
who are potential perpetrators as well
as victims

make teachers aware of teaching and learning
resources that have been developed to
promote mutual understanding

use newsletters and other communication
forums to make families aware of the
resources available to them when their
children suffer discrimination or harassment

raise awareness of rights, responsibilities and
legal obligations amongst staff and students

make their teachers aware that discrimination
and harassment are not only wrong but
also illegal

establish procedures for complaints
to be made in safe ways which do not
breach confidentiality

Teachers:

VOICES OF AUSTRALIA

The teaching and learning activities incorporated
in this resource allow for students to explore
their own family history and experiences

of diversity, discrimination, race relations,
friendships and signs of respect.

www.humanrights.gov.au

model positive social values and
behaviours which display high degrees of
mutual understanding

explicitly teach strategies which help students
to deal with harassment and discrimination

actively seek opportunities to build
understanding of difference into
the curriculum

encourage discussion and dialogue in their
classroom to promote mutual understanding

discuss issues and instances of harassment
and discrimination with their students

explore examples they find in the media in
detail with their students

encourage their students to think about
how to interact with people in positive and
respectful ways which make them feel safe
and included

stress the importance of using respectful and
inclusive language and avoid the use of terms
and phrases which insult and denigrate

encourage students to report incidents of
harassment and discrimination

set up buddy systems and provide peer
support for students undergoing harassment
and discrimination to help them to resolve
the problems they experience

work with families and students in their

class who suffer from or are perpetrators of
harassment and discrimination
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http://www.humanrights.gov.au/
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Professional Practice

Violence and aggressive behaviour

Aggressive behaviour leading to violence includes:

Physical aggression: hitting, slapping, kicking,
biting, pushing, grabbing, pulling, shoving, beating,
etc.

Verbal aggression: use of hostile words to
insult, threaten, anger or intimidate.

Indirect aggression: attempting to harm by
spreading rumours, attempting to humiliate,
excluding the victim from a group.

Proactive aggression: unprovoked
aggressive acts.

Reactive aggression: aggressive acts that occur
as a result of provocation.

School Leaders:

* implement and document procedures for
managing overly aggressive and violent
behaviour in their whole school approach to
respectful learning

* develop and document protocols for
managing incidents involving extreme
aggression and violence towards both staff
and students at the school

3

ensure that non-teaching, casual, specialist
and visiting staff are aware of these protocols

regularly collect data about aggressive and
violent behaviour to inform decision making

ensure strategies and practices are in place

for teachers to record incidents which include

violent or overly aggressive behaviour

provide opportunities for professional
learning and resources to support
ongoing learning about violent and
aggressive behaviour

* perform a risk assessment to identify areas
of the school where violence may be more
easily perpetrated

* raise awareness of rights, responsibilities and
legal obligations amongst staff and students

establish procedures for involving Learning
Services and police support when staff or

students are subjected to acts of violence

at school

3

liaise and work with the families of students
who suffer from or are perpetrators of
aggressive and violent behaviour including
domestic violence

Teachers:

* teach and model pro-social values
which promote respectful behaviour
and relationships

provide alternatives to aggression and
violence as ways of resolving conflict

recognise and acknowledge positive
interactions and modes of conflict resolution
in their classroom

access resources to support ongoing learning
about aggression and violent behaviour

look for opportunities to include protective
behaviours and personal safety into the
teaching and learning programme

3

explicitly teach strategies for countering
aggression and violence

.

encourage students to report incidents
and maintain records using school
mandated systems

respond to incidents of violence and
aggression which occur in the playground
and involve students in other classes

as appropriate

.

be aware of the school's protocols for dealing
with extreme aggression and violence and
follow them at all times

keep records of violent and aggressive
behaviour involving the students they teach

liaise with the school leadership team and
specialist support as appropriate

Ongoing intervention and learning:

Aggressive and violent behaviour is best
addressed early. Explicit teaching of the
fundamentals of social interaction including
sharing, compromise, cooperation and positive
verbal communication can have lasting results.
The Australian Curriculum general capabilities
provide a sound framework for basing this
learning on.

It is important to note that children displaying
violent behaviours may be impacted by family
violence in their homes.

Violence prevention programmes delivered to

individuals and groups are likely to have lasting

short- and long-term benefits. Be You provides
resources to support the journey.
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Professional Practice
Suspected family violence

Family Violence is when someone intentionally
uses violence, threats, force or intimidation to
control or manipulate a family member, partner
or former partner.

Family Violence is characterised by an imbalance
of power.

Statistics show that women experience domestic
and family violence at far greater rates than men.

Women and children often live in fear as a result
of the abuse used by the perpetrator to maintain
control over their partners and families impacting
on their well-being and educational outcomes

Key determinants of family violence are gender
stereotypes and rigid beliefs of masculinity
and femininity.

Promoting empathy and respect can prevent
violence in family relationships.

School Leaders:

know their students and their families,
including the family structure and
circumstances and monitor families who may
be struggling

establish supportive learning environments
where students are listened to and their
needs are acted on

know and understand their legal responsibility
around mandatory reporting of suspected
physical or emotional abuse

ensure their staff understand the process
in the school for mandatory reporting of
suspected physical or emotional abuse

ensure staff have access to appropriate and
suitable professional learning in a timely and
proactive way

have strategies in place to support students
who may be in families where violence and
abuse is suspected

ensure there is an identified adult support
person in the school for any students
suspected to be in a home where there is
violence or abuse

ensure school and classroom routines and
procedures support students during times of
vulnerability

* ensure that families at risk have opportunities
to connect with professional support staff

facilitate integrated and collaborative
interventions with a range of support
professionals (including professionals from
other agencies)

allocate resources in a flexible, supportive
manner inclusive of ongoing and
emerging issues

facilitate and lead their school communities
in developing their school as safe, supportive
and respectful teaching and learning
communities that promote student wellbeing

collect and analyse data to identify what is
being addressed and areas for improvement
using the Respectful Relationships program
school audit tool

Teachers:

know their students and families including
their family structure and circumstances

understand that the strengths and needs
of all students and their families should be
supported and encouraged

build positive and supportive relationships

monitor students who may be at risk and
intervene as necessary

develop learning environments that support
opportunities for all students to express
themselves and have their needs met

manage protective disclosures in a supportive,
reassuring way while attending to mandatory
reporting requirements

model respectful behaviour and relationships
in all of their interactions with students, staff
and parents

educate students about characteristics of
respectful relationships and how to manage
relationships where they feel uncomfortable
or unsafe

know and understand the process in the
school for mandatory reporting

comply with the school and department
policies and requirements in relation to
mandatory reporting

comply with school strategies to support
students who may be suspected of being in a
violent or abusive family situation
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* ensure classroom and whole school routines SUPPORT FOR FAMILIES
work in support of the student’s vulnerability - . .
and take into account the student's Family Violence Counselling and Support Service
family circumstances offers professional and specialised services to

assist children, young people and adults affected
by family violence. This service is part of the
Safe at Home initiative; a Tasmanian whole of
government response to family violence.

» work in partnership with families (where
possible), other staff and services to provide
a flexible and responsive learning programme
for the student

More information can be found at

Mandatory Reportin
y Rep g www.safeathome.tas.gov.au

Under the Children, Young Persons and Their
Families Act 1997, all DoE staff and volunteers are
mandatory reporters and must report known

or suspected cases of child abuse or neglect to
Child Safety Services (previously

Child Protection).
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If a Dok employee or volunteer knows, believes,
or suspects, on reasonable grounds, that a

child is suffering, has suffered or is likely to
suffer abuse or neglect (this includes through
physical, psychological and emotional impacts

of family violence), they have a responsibility to
take action.

Any reasonable belief, suspicion, or knowledge
of a child suffering abuse or who s at risk of
abuse should make direct contact to Strong
Families, Safe Kids Advice and Referral Line
1800 000 123 (ARL) or make an online
notification. More information is provided

in the following documents in the Legal

Issues Handbook.



https://www.communities.tas.gov.au/children/child_protection_services
https://www.communities.tas.gov.au/children/child_protection_services
https://www.health.tas.gov.au/contact/child_protection_notification_form
https://www.health.tas.gov.au/contact/child_protection_notification_form
https://documentcentre.education.tas.gov.au/Documents/Legal-Issues-Handbook.pdf
https://documentcentre.education.tas.gov.au/Documents/Legal-Issues-Handbook.pdf
http://www.dhhs.tas.gov.au/service_information/children_and_families/family_violence_counselling_and_support_service
http://www.safeathome.tas.gov.au
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Suspected child abuse and neglect

MANDATORY REPORTING

Under the Children, Young Persons and Their
Families Act 1997, all DoE staff and volunteers
are mandatory reporters and must report
known or suspected cases of child abuse or
neglect to Child Safety Services (previously Child
Protection).

If a DoE employee or volunteer knows, believes,
or suspects, on reasonable grounds, that a

child is suffering, has suffered or is likely to
suffer abuse or neglect (this includes through
physical, psychological and emotional impacts

of family violence), they have a responsibility to
take action.

Any reasonable belief, suspicion, or knowledge of
a child suffering abuse or who is at risk of abuse
should make direct contact to Strong Families,
Safe Kids Advice and Referral Line 1800 000 123
(ARL) or make an online notification.

School Leaders:

know their students and their families,
including their family and social circumstances
and monitor students who may be at risk

know and understand their legal responsibility
around mandatory reporting

ensure staff participate in annual mandatory
professional development facilitated by the
principal, their delegate, the school social
worker or by contacting Strong Families, Safe
Kids Advice and Referral Line for facilitated
training

ensure all staff are informed of and
understand the process in the school for
mandatory reporting

have in place strategies to support students
who may be suspected of being neglected,
e.g. provide food, uniforms and other
necessities as required or a place for sleep
or relaxation

ensure affected students have an identified
support adult in the school

ensure school and classroom routines and
procedures acknowledge the student's
vulnerability and that student circumstances
are taken into account before suspension or
expulsion are considered

* ensure that families at risk have opportunities
to engage with professional support staff

» work with other agencies to support students

in need and comply with Memorandums of
Understanding and Partnering Agreements

as appropriate

Teachers:

know their students and families including
their family and social circumstances and
monitor students who may be at risk and
intervene as necessary

comply with school strategies to support
students who may be suspected of
being neglected

ensure classroom routines and procedures
acknowledge the student’s vulnerability and
take into account the student's circumstances

work in partnership with families, other staff
and services to provide meaningful, flexible
and responsive learning opportunities

develop a learning plan as appropriate

work with Strong Families, Safe Kids case
workers to support students under Care and
Protection Orders

participate in annual mandatory reporting
professional development sessions provided
by the school

know and understand the process in the
school for mandatory reporting

MANDATORY REPORTING

Part 3 of the Children, Young Persons and Their
Families Act (1997) imposes a statutory obligation
on all staff in schools and colleges who know,
believe or suspect on reasonable grounds, that a
child is suffering, has suffered or is likely to suffer
abuse or neglect to take steps to prevent the
occurrence or further occurrence of the abuse
or neglect.

More information is provided:
I. Child Safety Service
2. Legal Issues handbook
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https://www.communities.tas.gov.au/children/child_protection_services
https://www.health.tas.gov.au/contact/child_protection_notification_form
https://strongfamiliessafekids.tas.gov.au/
https://strongfamiliessafekids.tas.gov.au/
https://documentcentre.education.tas.gov.au/Documents/Partnering-with-External-Organisations-Policy.pdf
https://documentcentre.education.tas.gov.au/Documents/Partnering-with-External-Organisations-Policy.pdf
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Professional Practice
Youth suicide postvention
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Postvention is an intervention conducted after
a suicide, largely taking the form of support for
the bereaved (family, friends, professionals and
peers).

Being prepared for critical incidents with a critical
incident school-based plan allows schools to
provide a timely coordinated response to help
minimise the impact of complex trauma events
such as youth suicide.

School leaders are encouraged to refer to
the Department of Education Critical Incident
Procedures and seek advice provided by
Professional Support Staff.

School Leaders:

¢ are familiar with, and adhere to, the
Department of Education Security and
Emergency Management Procedures and the
Department of Education Critical Incident
Response Procedure Document

* develop a Critical Incident (Cl) school based
plan and an emergency response staff team
with the support of an agency such as Be You

* note within the plan important steps and
supports, including when and how to liaise
with the bereaved/affected family with
sensitivity and compassion

* implement whole school approaches
to positive and holistic mental health
and wellbeing

regularly monitor staff and student wellbeing

work closely with professional support staff
(school psychologists and social workers) to
ensure all staff are equipped to work through
critical incidents and emergencies

give staff the option not be involved in
supporting students if their own wellbeing is
at risk

* inform staff they can access support through
the Employee Assistance Program

* ensure that staff know they can always get
advice before proceeding with a course
of action

let staff know they can bring back to the
leadership team difficult experiences and
questions they may have

* in conjunction with school psychologists
and/or social workers, promote appropriate
information to students and families regarding
local services and agencies.

Teachers:

* actively communicate help seeking
behaviours, teach and encourage social and
emotional problem solving skills

understand that mental health influences
student behaviour and academic performance

provide teaching and learning opportunities
that draw from the Australian Curriculum
Health and Physical Education learning area
to build students’ self-concept, self-esteem
and resilience

meet regularly to share learning and practice
about student wellbeing and the ethos of
the school

observe and support students; including
providing extra monitoring for identified
vulnerable students

know the referral pathways for
vulnerable students

promote information to students and families
regarding local services and agencies.

CRITICAL INCIDENT RESPONSE
PROCEDURE DOCUMENT: RECOGNISE,
RESPOND, REFER, REVIEW

“A critical incident is defined as an incident, or series
of incidents, in which there is a high likelihood of
traumatic effects. A critical incident evokes unusual
or unexpectedly strong emotional reactions, which
have the potential to overwhelm the ability of the
individual, group, system or community to function
either at the time or later"

For more information, refer to DoE's Critical
Incident Response Procedure Document.



https://documentcentre.education.tas.gov.au/Documents/Security-and-Emergency-Management-Procedures.pdf
https://documentcentre.education.tas.gov.au/Documents/Security-and-Emergency-Management-Procedures.pdf
https://tasedu.sharepoint.com/sites/intranet/Document%20Centre/Critical-Incident-Response-Procedure.pdf
https://beyou.edu.au/resources/suicide-prevention-and-response/suicide-response
https://tasedu.sharepoint.com/sites/intranet/Document%20Centre/Critical-Incident-Response-Procedure.pdf
https://tasedu.sharepoint.com/sites/intranet/Document%20Centre/Critical-Incident-Response-Procedure.pdf
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Useful Links and Resources

The following resources have been identified through consultation and may provide information useful in learning
environments to meet an identified wellbeing need. This is not an exhaustive list and there are other evidence
informed resources available. Over time, this list will be updated and critical questions will be developed to
assist in identifying quality approaches that achieve positive wellbeing outcomes.

Resource titles are hyperlinked.

Calmer Classrooms

RESPECTFUL

Respectful Relationships
Teaching and Learning Package

ZONES o

REGULATION"

The Zones of Regulation

Child and Student Wellbeing

BERR'Y STREET

We're for Childhood

SINCE 1877

Berry Street

g dlannah & madeline
CKEE foundation

Alannah & Madeline Foundation

dare tolead

Daring Classrooms

A
FAIRER
WORLD

A Fairer World

9 AUSTRALIAN CURRICULUM,
C C C ASSESSMENT AND
REPORTING AUTHORITY

Australian Curriculum
General Capabilities

working it out
000 000 oe0o

tarmania’s gendes, sexusiity and intersex
status suppert and sducation servics

Working It Out

SPEAK UP!

Stay ChatTY

Relatietis et

TASMANIA

SPEAK UP! Stay ChatTY

be Beyond
you Blue
BeYou
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https://intranet.education.tas.gov.au/intranet/Resources/calmer_classrooms.pdf
https://respectfulrelationships.education.tas.gov.au/teaching-and-learning/
https://respectfulrelationships.education.tas.gov.au/teaching-and-learning/
https://www.zonesofregulation.com/learn-more-about-the-zones.html
https://publicdocumentcentre.education.tas.gov.au/Documents/Child%20and%20Student%20Wellbeing%20Strategy.pdf
https://www.berrystreet.org.au/
https://www.amf.org.au/
https://brenebrown.com/daringclassrooms/
http://afairerworld.org/
https://www.acara.edu.au/curriculum/foundation-year-10/general-capabilities
https://www.acara.edu.au/curriculum/foundation-year-10/general-capabilities
http://www.workingitout.org.au/
https://staychatty.com.au/
https://beyou.edu.au/
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Practical Resources to support Respectful Schools

KEY CONTACTS
For a full list of key contacts and support details, please refer to the Student Support homepage

A summary of the key contacts is provided below:

Autism 2019 Autism Consultant Referral Form
Assistive Technology ICT Funding Application

Disability Resourcing to Schools

English as Additional Language EAL Guidelines

Support Teacher Role Support Teachers

Support with Behaviour Professional Support Fact Sheet
Support with Learning Professional Support Fact Sheet
Therapy in Schools Therapy In Schools

Tier 3 and Tier 4 Program Student Engagement

Wellbeing and Safety Concerns Click here for contacts

Referral form for Student Wellbeing Team

PRACTICAL RESOURCES TO SUPPORT RESPECTFUL SCHOOLS

Department of Education Respectful Relationships Education

Taking action keeping Safe—-NSW www.schools.nsw.edu.au

Australian Curriculum General Capabilities www.australiancurriculum.edu.au

Department of Education—policies, procedures and guidelines www.education.tas.gov.au

Department of Education—Respectful Schools—Supporting Student Need www.education.tas.gov.au

Department of Education—legal Issues handbook www.education.tas.gov.au

The Early Years learning Framework www.education.gov.au

State Service Code of Conduct www.thelaw.tas.gov.au

Be You

Y o® N s W


https://intranet.education.tas.gov.au/intranet/team-sites/learningservicesnorth/SitePages/Student-Support.aspx
https://tasedu.sharepoint.com/sites/intranet/Shared%20Documents/Autism-consultant-referral-form.pdf
https://adfs.education.tas.gov.au/adfs/ls/?SAMLRequest=fZJRT8IwFIXf%2FRVL37uNwTJotiUIMZKgLjB98MV0XYEmWzt7W9R%2Fbzc04gO83nvP%2Be49bQq0bToyt%2BYgN%2FzdcjDeZ9tIIEMjQ1ZLoigIIJK2HIhhZDt%2FWJPID0mnlVFMNehMcl1BAbg2QknkrZYZepskVTWbhhWOqmiKJ8kswlVVz%2FCYhuOaslkyYgx5L1yD02TIWTghgOUrCYZK40phFOIwwlFShjEZxySOX5G3dHcISc2gOhjTAQkCWu%2FA57VlQ903FPy9OvrUDp2ggQB5898FF0qCbbnecn0UjD9v1n9GjMojvWDVqL2QQZ8E8oqffG6FrIXcX4%2BmOg0BuS%2FLAhdP2xLlae9DhoN13tMdvGcJd722zFjNfabaARelwfl0enrYR8dZLQvVCPbl3SndUnN5jZE%2FGiqixrthlFgJHWdiJ3jtsmka9bHQnBqeIcfnKMhP0P8fKL%2F5Bg%3D%3D
https://www.education.tas.gov.au/supporting-student-need/support-students-disability/resourcing-to-schools/
https://adfswia.education.tas.gov.au/adfs/ls/wia?wa=wsignin1.0&wtrealm=http%3a%2f%2fdoeadfs.tasmanet.com.au%2fadfs%2fservices%2ftrust&wctx=f5cfda66-6530-420e-ac21-6cdb08b0dd74&client-request-id=f2118d6d-18b3-4655-b705-00800010001f#search=English%20as%20an%20Additional%20Language
https://www.education.tas.gov.au/supporting-student-need/support-students-disability/specialist-services/
https://publicdocumentcentre.education.tas.gov.au/Documents/Infosheet-SupportingStudents-Professional-Support.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/Infosheet-SupportingStudents-Professional-Support.pdf
https://publicdocumentcentre.education.tas.gov.au/Documents/Final%20DoE%20funded%20Therapy%20in%20Schools%20Infosheet%20(002).pdf
https://intranet.education.tas.gov.au/intranet/team-sites/learningservicesnorth/Lists/Learning%20Services%20Contacts/Student%20Engagement.aspx
https://intranet.education.tas.gov.au/intranet/team-sites/learningservicesnorth/SitePages/Student-wellbeing.aspx
https://documentcentre.education.tas.gov.au/_layouts/15/WopiFrame.aspx?sourcedoc=/Documents/Student-Wellbeing-Referral-Form.docx&action=default&DefaultItemOpen=1
https://respectfulrelationships.education.tas.gov.au/teaching-and-learning/
http://www.schools.nsw.edu.au1
https://www.australiancurriculum.edu.au/
https://www.education.tas.gov.au/
http://www.education.tas.gov.au
http://www.education.tas.gov.au
http://www.education.gov.au
http://www.thelaw.tas.gov.au
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Appendices

APPENDIX |

DE-ESCALATION RESPONSE PLAN EXAMPLE

APPENDICES
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APPENDIX 5: AUTISM SPECTRUM PBS TEMPLATE

193ep MI|AY
ueld asuoosay 225 91B3RIYS dAI3ILIY

SUBYJO MmOH
cuaym

cieum
IS M3u / Jnojaeyaq
juawadde|das asiojujay 03 uejd

JI1YS Mau w3} Jabuo] yoea |

JNojARY3q
juawadse|dal ¥o1nb yseay

s3|bajesys 15bbIL paydiew

saibajel}s uoijpuo) bui3ias payaen
UOIJONPaJ $SSaJ}S B UOIJUaAdLd

2INydRy Jow bUYIPWoS JO peajsul JnalARy=q SIY] Duisn S5y] e Aym

Jhes 0] bujh) aue
Aay] Huiyjl noA op j1eum

Aie 2007 2e%0

31919NY L  |NOILNILLY| A¥OSN3S

Jnojaeyaq bujbuajjeys ayj jo asodind 3]qiSsod

t 1 }

A »
_

ﬁpuo_

AVMY Ei

*+03 bujAi}l sy uosisad ayy

uolouny ayl| uonuaAiaul 10)

Jpuodsal 21oral AedidA)
u0si13d ayj Sa0p MOH SJ3Yyjo Op MOH

JnojAeyaq ayj o3 asuodsay

JAduenbaly
ueneinq
M THTEMT]

wuopjduussag

Jnojaeyag bujbusjiey)

EIE1TTT

:(A13%1) 150W) Suo|}|puoa bunas
JNojARY3q a3y} 240429

IAeYa(q
puelsJiapun

JNOIAB

-~ e

muzu_ma
}oadse

JWeN

vitvelsay

wnJyoads

wsijne

APPENDICES

ue|d aAlloe0.d




Respectful Schools Respectful Behaviour

76

:33ep MAINY

weld ssassa 55 31DB}RIS SAI}IRY

‘U0 $53 O apey AmO(S UdY) pue duxy
Asand Juaesanioyuias Y3 bupa b e pegs JUa1 10 MOH
ARIp B 33Rsa0)
VOSIId Y} URD O IRIPIWNL| I OF PIIU J| 530 -,
uawsaI0FuIRL 843 J0 Buruis ay3 jnoge yuiyy <2 HM

"SUEe0] "Epa auoyd ‘Fwi Ayent
‘ASIEA0 DA JA0I0JUIAL © S8 35N NOA (W ey < IENM

[II4S Mau / JnojAeyaq
juswade|dal adiojulay 03 uejd

PNy &G 1w 1S Sy ubYM

£ MOy { oum ue|d 0] YILoIddE Bunydea) Suys Ppaniinigs
€ &50) "Bl Jar0 WDNey 5q 01 PABU |1 |11NS S} wayl
INOIARLAG MBU € WOJAd O] 81QE JOU $) NP|AIDU) BY) B

1114S Mau wJad} Jabuoj yoea)
TOUWI3 AJNS (LORISUN 2] LD PASEY) BLIOIYND SIS By Bndyyse
O NIOM PUE SELIOUN0 JO13AQ 20 Sues ay) Jab 0D 0] Asee se ag
PANOYS INOMEYET 30500 MAU SIUL TIN0IHELSQ udwaedas
220D € 0p Apeause ued Azl Durglewos & Jybuu Sup
(o Spasu
29y $180 eyl ancpweyaq bubuayey) auy) J0 peagsu) op o
0050 By a| PIN0M NOL INONEYS] 3500 |BYw UWOP AU

JNolARYeq

juswade|das yo1nb yoea |

sa|baje.is Jabblil paydjew

SIOSSAI]S UMOUY A5} PrOwe JO (32pP 0}

51 AR Y (Z X0Q) JUIWSSISSE INOK L punoy 513006 pue
SDUNIAS S O PIYUI IO PIURIPW 3R JRY) SHESIRS »
SAWIIR pasiapd

Q) $S3009 PISEIIIUY IO $423IG LD ‘3 ym € J0) SpueSD
BUELSWO| “JUSILCIIAUR AJDSURS 3] BUDPURLL 3200y
ANpqepad 30w Suiad sB NS sHHEIRIS PSR .
=pnjsul

Jybyus Spy ) “sS0is S2INPAI pue Inareyag bubua)eyd
TUSAX R4 SUCHIRIAIL R JUSLI0IINIR UR defssap 0] Al
$9|DAJRIYS UCI[PUDY DUIISS PaydeN

uoI3oNpal SSai3)s ¥ UOIJUIA3IH

ue|d aAlloeo.d

zhes 0} buidy aue
A3Y] juiyj noA op jeum

950N e A3y) usym

AWM JOYJOUR 2JEIUNWLLDD Of SPNS 343 PoLIRd| 334 Juaaey AdY] JSNE0g XWX 104
2inpdiay 0w BUIYIAWOS JO PeaSul JINOIARYSG S1y) Dusn Aay) ase Aum

18500 Bu€ ABY) UaUM AEM JBYI0UE BJEUNWUXDS

Q} $]14S Y3 POLILY JOA JUBARY SDy) DSIEIG apIWEXS 304
2Inydyoy 2uow BujyoWos Jo PRaJsY| JNOjARYSG S|y3 bursn Aoyy ase Aum

Al

37819NYL | [NOILN3LLY | AMOSN3S

JnojAeyaq bujbuajjeyd ayj Jo asodind 2)qiSsod

t 1
I I

_><;< .Gi 139

“*03 bujAi} s)uosiad ayL

uol3ouny ayy| uoijuaaiajul 1oy
Aj1juap|

W00 O] L2003 “pue "ybewy Spry J8YKp0

N0|ARYIG Iy Aym 0f Aewe Bupyiawes ayey

se sanp sanb sy utﬂu ‘woyy asouby 1o Jaeasp

A ung 'umop wies 10 WAy (18] ‘HCwers 04

Aabue Job apdwexs 203

FHBuodsay

0P SIBYL0 JeyM Ul op Ajjexdiy uossed

©) Spuodsas co.zoAU Ay} oddns oym $18YY0

JUYY MOY BC05R] 184} shupyy 8y aqusaq
ipuodsal 232eal K)|e21dA}

Uosad ay) Sacp Mo - SIOUJ0 Op MOH
JNOIABY2Qq 9y} 0) asuodsay

FOIW B 20 JEP @ 20 UnDy ue u) uaddey
INDIARYIG Y] SPOP S|} AU Moy Aduanbald

159 2pasids Sy sa0p buoy Moy JUOHIRING
3200W) YW IO AUINIS MOY e uz_mcw«c_

HRIRINIZE N0 § 19RO} MN01AYIT Iy

LSS5 JAanau SEY OLM SUOICS MO{|R [IM UodLIISIP S99

¥ UCHENIISAR INAK WOL) 31| SHOC| INOLEGR] Y] IPyM J0
Bapt FOOD @ 242y 1M JUCSWIOS K|RAP| "UBD NOA S8 IR3aP
e se a9 Supg Suigy Kpno) bupweasns 6o ‘spaom
a0 3dIsop Je0yd 03 WIS pue AJybneu, o)) spaom anben
5N 0] 10U A2] "UD YIOM O} JUSM NDA INCIARYSG S0 QLIS
WoNdusaq

JnojAeyag buibuajieys

“Mbncy) Bugiasdn 10 ou Buades A or pauagpad @
Burddogs "sanbas Undyao € [aidwexs 04 1O 3 188 0] pawass
184 MN0IEYR 2} 31043 s uaddey |ey) SOux) g alm
$2abbia)

I |AMLN BUEF) Y NWNTS AJDSLSS 9GR] 10N
JUIWLCHAUD 91205 ASNG © IUINIL 0 abuBLD © SH0wera
103 "SANSS) YIRDY 20 SAIAIIE Sa0eyd ‘Hdoad mnajped se
Yoers (3) 3050y} Jo asne2 LoD Ing) uaddey 0f ARy|| uow
SPOUARYIG Y R RG] ARD S L1 SICSSANS JY) JO R UM
(A9 1S0W) SUoipuos Duijjes

InojARyaq ayj aiojag

INoIARY3(Q
puejsIapun

.mu_uum_a
}oadse

S3D1AN3ddV

:a3eq

YiIvYylsny
BweN  wnJjoads
wsine fo






www.education.tas.gov.au



	Contents Page
	Respectful Schools Respectful Behaviour
	Department of Education Values
	Commonly used terms and definitions
	Supporting initiatives and frameworks
	Curriculum and Pedagogy

	School Leadership (Whole School Environment)
	Building inclusive practice in schools
	Leading a whole school approach
	Leading Staff
	Working with Families and the broader community 
	Student Agency

	Positive education, mental health and wellbeing
	Professional Practice
	Positive mental health and wellbeing
	Respectful student behaviour
	Social and emotional learning
	Valuing diversity
	Family and community partnership


	Learning Cultures and Practice
	Professional practice
	Student centred planning
	Behaviours of concern
	Intentional teaching
	Student engagement and retention
	Modelling behaviour
	Duty of care and professional accountability 
	Analysing and discussing student information


	Supporting All Learners
	Trauma-informed practice
	Student support services
	Individualised learning
	Professional Practice
	Collaborative support 
	De-escalation response planning
	Respectful relationships
	Bullying
	Cybersafety
	Respectful use of digital technologies
	Lesbian, Gay, Bi-sexual, Transgender and Intersex (LGBTI)
	Young Carers
	Harassment and discrimination
	Violence and agressive behaviour
	Suspected family violence
	Suspected child abuse and neglect
	Youth suicide postvention


	Bilbiography
	Useful Links and Resources
	Practical Resources to support Respectful Schools

	Appendices
	Appendix 1: De-escalation response plan example
	Appendix 2: De-escalation response plan template
	Appendix 3: Risk management plan example
	Appendix 4: Risk management plan template
	Appendix 5: Autism Spectrum PBS Template




